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ELEMENTARY SCHOOLS IN THE SOUTHWESTEREN UNITED STATES 
Abstract of Dissertation 
!'E!!_blem_: This study is concerned with defining the principalship of Seventh-day 
Adventist elementary schools in the south western United States. Specific attention F 
~1as given to the areas of academic and professional training and experience; membership 
in professional organizations and professional growth activities; perceptions about the 
improvement of the SDA e 1 ementary pri nci pa 1 ship; suggestions for the improvement of 
graduate study programs in education admi ni strat·i on in Seventh··day Adventist co 11 eges 
and universities. 
~----bP~ur~;PlJ;O~s~e;_: _j]Jlj'he PUI'Dose_of the s_tudv is to om vi de the_SDA Deoar_tment_o_LEdu_caJj_on_i_o_tlle ___ _ 
s'ou~ch western i·egio_n_ ba-se li~e d"ata -regardTn(!-personal ~nd positional characteristics of 
the e 1 ementary pri nci pa 1 ship. Recommendations for the profession a 1 .imp1·ovement of that 
position within the structure of the SDA Department of Education at hoth the region a 1 
and local conference 'levels are made as a result of the information gathered from the 
questionnaire. 
EJ:ocedure: One-hundred sixty of the 176 elementary principals in California, Arizona, 
Utah, Nevada, and Hawaii were surveyed by method of a mailed questionnair-e. The question-
naire \vas validated, pilot tested, and approved by a panel of SDA super·intendents and 
administl'ators. By using postcards, letters, and telephone follov1 up, a 76.25% response 
to the questionnaire was achieved. 
fi.ndi!l,g~_: Responses to the questionnaire indicate a need for defining the, pes i ti on, 
role and relationship b,,t11een the offices of principal, superintendent, and local school 
board chairman. The SDA elementary pr·incipal is basically a product of the SD.~ educa-· 
tion system and does not. involve himself in a significant VJay in Pl'ofessiona·l activities 
outs-ide the system. The data show a need for more professionalization of the principa·l-
ship by way of administrative degrees, credentials, and professional writing. The 
pri nci pa 1 s indicated a need to decrease the teaching 1 oad of princi pa 1 s in the sma 1'1 er 
schools and provide theil' positions with clerical assistance. 
Conclusions: The lack of administrative degrees and certificat'ion are cause for princi-
pals, superintendents and local boards not giving the position of pr·incipal the profes-
sional status the position shou'ld haVe. The principals and superintendents could 
upgrade the profession a 1 i zati on of the position through continuing education and cre·-
dentialing programs. The data show principals to rely too heavily on the local board 
chairman for authority in the decision-rnak·ing p1·ocess. There was an indication the 
superintendent's office does not have the a.uthority it should and the ro 1 e of that 
office overlaps with the pos'ition of the board chairman. Principals in general do not 
rely on their own initiative and judgment as their administrative position demands they 
should. 
Recommendations for Further Study: Further study shou'ld be given to the development of 
responsib-ilities, poficies, and procedures related to the SDA elementary principalship 
in the areas of decision that can be made by the princ·ipal and the relationship to the 
superintendent and the board. It is also recommended the SDA universities develop pro--
grams in administration g·iving emphasis to a field experience or internships. These 
programs should be related to the position in both large and small schools .. Research 
in the area of ~lh.Y principals of small schools rely on their own intiative and judgment 
more than principals of large schools would give some interesting insights into the 
principalship of small schools. 
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INTRODUCTION AND CONTEXT OF THE PROBLEM 
During the past two decades, an evolution has taken place in 
the position of the elementary school principal in Seventh-day 
Adventist schoo·ls. The increased complexity of school management, 
along with problems of growth in school population, curriculum 
changes, finance, social services and organizat·ions, have created a 
need for professionally trained administrat·ive personnel. In its 
beginnings the Seventh-day Adventist educational system focused on 
the training of ministers and teachers. Great strides were made in 
the areas of teacher training, as the church developed its educa-
tional system of elementary, secondary and college level institu-
ti ons. 
Early research on the subject of Seventh-day Adventist school 
history gave an historical look at the systems' beginnings. M. E. 
Cadey1 wrote a Masters thesis on "The Seventh--day Advent-ist Schools on 
the Pacific Coast" in 1916 for his degree at California State Univer-
sity, Berkeley. His research indicates the first Seventh-day 
Adventist school began on the west coast in 1880. This first west 
coast school in Oakland, ca-lifornia operated with one teacher and 
1M. E. Cadey, "The Seventh-dav Adventist Schools on the 




about 15 students. Another Masters thesis was completed in 1932 at 
the University of Washington by Mary Kelley Little2 on "The Develop-
ment of Seventh-day Adventist Schools in the United States." Mary 
Little indicates the first Seventh-day Adventist elementary school was 
operated in Battle Creek, Michigan in 1856 and was conducted in the 
home of Robert Holland and charged a tuition rate of 25 cents per 
week, which the students paid directly to the teacher. 
Before 1950 most Seventh-day Adventist elementary schools were 
small; as a result, administrative duties and responsibilities were 
few and, at best, vaguely def·i ned. These sma 11 schools were admi n-
istered by the teacher or the local church pastor. In recent years 
the Seventh-day Adventist Church Department of Education has developed 
an education code which states the administrative functions of prin-
ci pa 1 s, teachers and other emp 1 oyees of the denomi nat-jon's Educa t·i on 
Department. Seventh-day Adventist universities are training profes-
sionals with Masters, Educational Specialists and Doctor of Education 
degrees in Educational Administration for the leadership of the 
church-operated schools and educational programs. 
The Seventh-day Adventist elementary principalship, as well 
as the principalship of other parochial schools, is unique in com-
parison to its public counterpart. The Adventist superintendent is 
given a large geographical area to cover. The district he covers is 
usually one state (except for California, which is divided into four 
2Mary Kelley Little, "The Development of the Elementary 
Schools of the Seventh-day Adventists in the United States" (unpub-
lished Hasters thesis, University of lvashington, 1932). 
areas). Because of this large district size, many of the duties 
normally carried out by a superintendent fall upon the Seventh-day 
Adventist school principal. Many of these principals carry a teach-
ing load from one--fourth to full time. In addition to the teaching 
load, Seventh-day Adventist principals are required to fulfill other 
responsibilities such as (a) prepare the budget, (b) prepare board 
• 
agendas, (c) collect tuition, (d) keep financial records, (e) main-
taHI janitor services (and at times assist in them), (f) plan school 
bus routes, (g) purchase all books, supplies and equipment, 
{h) supervise teachers, assist in curricular improvement, and 
{i) testing of students. In addition to these duties, the Adventist 
principal is also expected to be a spiritual leader in the church to 
which his school is associated. Spiritual leadership is the area 
that makes the pai'Ochial school a unique entity. 
Because of the increase in responsibilities and duties of the 
3 
elementary principal, careful study needs to be done in the selection, 
training, in-service education and professional development of those 
who are preparing for or are now serving as elementary principals. 
It is with these needs in mind that this study is developed. 
THE PROBLEM 
Statement of the Problem 
The problem of this study is to identify and analyze the 
principal and the position of the principalship. Specific attention 
is given to the following: 
1. Personal and professional characteristics of the 
principal: (a) academic and professional educational training, 
(b) professional educational experience, (c) membership in profes-
sional organizations and professional growth activities, (d) church 
responsibilities and activities,· (e) community services and activi-
ties, (f) selected personal characteristics, (g) duties and respon-
sibilities, (h) use of administrative time, (i) decision making, 
authority . and res pons i bi l ity, and (j) Seventh-day Adventist e l e-
mentary and high school academic training. 
2. Perceptions about the general and specific improvement of 
the position of the elementary principals, such as (a) adequacy of 
credential requirements, (b) factors which hinder the exercise of 
professional duties and responsibilities, and (c) reasons for leaving 
or continuing the principalship. 
3. Suggest·i ons for the imp1·ovement of graduate study pro-
grams in Education Admin-istration at Seventh-day Adventist colleges 
and universities. 
Questions to be Answered 
4 
To be more specific and explanatory, this section of questions 
has been added to broaden the scope of the problem. 
1. What professional training was comp-leted before or after 
entering his or her first principalship? 
2. What subjects taken in professional academic training have 
been most helpful in relating to duties and responsibilities of the 
job? 
-----J ~In-wh a-t-p l"Of'es-s-iona-1- e d u Ga-t-i on a-1--pos it-ions-h as--the-p r-i-n- ----- - -- --




4. In what professional in-service, conventions, seminars, 
etc. has the principal participated? 
5. In what professional associations does the principal have 
membership or participate? · 
6. In what church leadership positions and activities does 
the principal participate? 
• . . 
7. ~Jhom does the principa·l see as backing his authodty in 
making decisions, (e.g., board, superintendent, self)? 
8. Hhat administrative and clerical help does the principal 
have to assist him? 
5 
9. In what ways do the duties and responsibi"lities contribute 
to his work load? 
10. What do the principals recommend to imp1·ove (a) their 
professional role, responsibility and work load, (b) professional and 
university training programs, and (c) in-service training? 
Limitations of the Study 
The Seventh-day Adventist Church denomination operates ele-
mentary schools in many different countries throughout the world. In 
North America Seventh-day Adventist church schools can be found in 
each of the 50 United States and the ten provinces of Canada. This 
study was concerned 1vith surveying the principals and the position of 
the principalship within the following limitations: 
1. This study was limited to 160 Seventh-day Adventist ele-
mentary school principals located in the states of California, 
Arizona, Nevada, Utah and the Hawaiian Islands. 




although 32 principals administer sthools of which grades range from 
K-10 or 1-10, and 11 principals administer schools of K-12 or 1~12 
programs. 
Definition of Terms 
Clarification of the specific usage of certain terms used in 
this study wi'll help to furnish a common basis of understanding and 
1-----'i rt-te-r-~~e-t-a-t-i-8-A-. -M-a-~y-t-e-rm-s--a-~-fj~-i-e-E!-i-R----t-li e----&e-v-e-r:-t-li---El-a~-,n,-8-v-er~-t--i-s-t"--------
(SDA) educational system do not carry the same meaning in public 
education. 
1. Board of Regents: This title refers to the denom·inational 
accrediting body for the elementary and secondary schools, and colleges 
in the North American Division. The board was established in 1928 by 
authority of the General Conference of Seventh-day Adventists and 
functions as an agent of the Department of Education in accordance with 
Genera 1 Conference po 1 i ci es. concerning the denomination a 1 aims, stand-
ards and application of the Christian philosophy of educat·ion to currie-
0 
ula and methods.~ 
2. Department of Education: The educational branch of the 
General Conference with its secretary, associate secretaries and staff 
which directs the Seventh-day Adventist educational system. 4 
3. Director of Education: This title refers to the adminis-
trator who supervises the elementary and secondary education in a 
3The School Manual, General Conference of Seventh-day 
Adventists Department of Education (Washington, D. C., 1966), p. 22. 
4Ibid., p. 25. 
7 
union conference. He is a member of the board of trustees for the all 
boarding academies in the union and is a member of the board of trustees e 
for the union conference col1 eges. He is responsible for certification 
of all the educational personnel on the elementary and secondary levels. 
His office contains the records of al1 teachers and administrators of 
education in the union. He directs and coordinates the activities of 
the superintendents of education in his union. 5 
4. General Conference of Seventh-day Adventists: This title 
refers to the headquarters of the world church organizat-ion located in 
Washington, D. c. 6 
5. Local Conference: This usually consists of an area within 
the boundaries of one or t1vo states. It is one of the smallest seg-
ments of the church organization. 7 
6. SDA: This is an abbreviation for the title Seventh-day 
Adventist and will be used throughout the study. 
7. Superintendent of Education: This title refers to the 
administrator of a local conference who supervises the elementary and 
secondary education that is supported fi nand ally by 1 oca 1 churches. 
He is a member of the board of trustees of all day and boarding 
academ·ies in the local conference. 8 
6




The entire population of SDA elementary principals in 
California, Arizona, Nevada, Utah and the Hawaiian Islands was sur-
8 
veyed with a questionnaire. Sixteen of the 176 schools in this data 
were eliminated because the schools are operated directly by the local 
church budget or had six or fewer students. The principals of these 
16 schools have few if any administrative duties and responsibilities 
in operating the schools. Since this study was concerned with admin-
istrative functions, duties, and responsibilities, it was decided that 
information from these 16 small schools was not applicable to the 
study. 
Each of the seven conference superintendents was sent a letter 
requesting (a) permission to survey the principals, and (2) a covering 
letter asking the principals to participate in the sur'vey. These 
letters were duplicated and attached to each questionnaire sent to the 
respective conference areas. The ques ti anna ires not returned by the 
following three-week deadline were followed up by a letter or phone 
call of reminder. Principals not returning questionnaires by four 
weeks after mailing received a personal telephone call asking them to 
respond. The questionnaire was developed using the Jaqua9 research 
questionnaire as a model. Jaqua, in a research on SDA principals, 
developed a questionnaire surveying functions of the Seventh-day 
Adventist principal. This questionnaire was modified to meet the 
9Clifford Leroy Jaqua, "The Principal and Principalship of 
Seventh-day Adventist Academies in the Continental United States," 
Dissertation Abstracts International (1967), 68-1682 (University of 
Southern California). 
9 
elementary school needs. The questionnaire was pre-·tested by sending 
copies to four superintendents and six principals who made suggestions 
related to deletions, additions or changes in the existing question-
naire. Based on information received from the pilot test, the ques-
tionnaire was revised or changed according to a majority of the sug-
gestions involved in the trial run. Data collected through the ques-
tionnaire method were compiled and compared with other similar studies 
parison of data is accomplished by the use of descriptive and con-
trasting tables based on significant areas of function and competencies 
as suggested in the statement problem and subpt-oblems. 
Significance of the Study 
The administrative profi"le of the principal and the principalship 
of elementary schools is justified from the following standpoints: 
1. Elementary principals will be able to evaluate their own 
administrative postion in comparison with their contemporaries. 
2. The results will be of value to Seventh-day Advent1st 
colleges and universities in the development of better training pro-
grams for teachers and principals. 
3. The results will provide new information for the General 
Conference a.nd Union Conference Departments of Education in evaluat-
ing certification requirements of teachers and principals. 
4. Local school boards will be better able to understand the 
duties and responsibilities of the principal. 
5. Problems in management of small schools will be pointed 
out and difficulties peculiar to the principalship of small schools 
will be examined and solutions to these problems suggested. 
6. Results will reveal the extent to which the elementary 
principal fills the combination of duties related to teaching. 
10 
7. An effective guide to the administration of small schools 
and to the position of the principal will be provided. 
8. It is hoped that the results will lead to an improvement 
in the position of the Seventh-day Adventist principal and the pro-
fessional status will be enhanced. 
Organization of the Study 
Chapter 1 has related the background of the problem, stated 
the problem, given the justification for undertaking the research,· 
outlined the general scope and lim-itations of the study, defined the 
special terms used, outlined the procedures used in conducting this 
study and given methods of reporting the data gathered. 
Chapter 2 is a report of the related literature and research 
which have made significant contributions to the concepts investigated 
in this study. 
Chapter 3 will consider the development of the questionnaire 
used to gather the data and to give account of its distribution, col-
lection, tabulation and how the data gathered areto be treated and 
interpreted. 
Chapter 4 presents the data gathered through the question-
naire sent to elementary principals in the Southwest United States. 
The data will be graphed, tabulated and discussed under the following 
headings: 
11 
1. The Academic and Professional Training of Principals. 
2. The Professional, Educational and Vocational Experience 
of the Principals. 
3. Phases of the Economic and Legal Status of the Position 
of the Principal. 
4. The Community and Profess·ional Activities of the Pr-inci-
pals. 
5. An Analysis of the Principalship, with Emphasis on Per-
sonal Performance, Use of Time and Duties Related to Job Expectations 
of the Position. 
6. The Professional Activities in Which the Principal 
Participates Outside the Regular Routine of Schoo·! Duties. 
Chapter 5 is a summary of the findings and the conclusions 
dl'awn from the research completed. This concluding chapter explores 
the implications growing out of the conclusions, recommendations and 




REVIEW OF LITERATURE 
The major purpose of this study was to identify the principal 
and the position of the principalship of Seventh-day Adventist 
elementary schoo'Js. This chapter revie11s the related literature 
-1) h1 s tori cal background of Seventh-day Adventist 
schools; (2) the development of the principalship in the United States; 
(3) characteristics and competencies of the elementary principal; 
(4) functions of the principal; (5) board and public relations; (6) 
duties and tasks performed by school administration; and (7) research 
studies of the principalship of public and parochial schools. In 
searching the ERIC files and the various educational research indexes 
the researcher found there was a paucity of 1 iteratuy·e re 1 a ted to the 
principalship of small parochial schools. 
History of SDA Schools 
According to Campbell 1 the first American schools were essen-
tially church-related institutions. The demand for public education came 
at about 1800 and was promoted by such men as Thomas Jefferson, Horace 
~1ann, and Henry Barnard. It was not until 1821 that the first public 
school was organized in Boston, Massachusetts. 
lRoald F. Campbell, Jhe prganization and Control of Ameri_c:_an 
Schqols (Columbus, Ohio: Charles E. Merrill Books, Inc., 1965), p. 8. 
12 
13 
Accordi:ng to the Seventh-day Adventi sLEn~y_cl opedi a, 2 the 
first official elementary school was established in Battle Creek, 
Michigan in 1872; a college was started in Battle Creek also in 1874, 
and the first secondary school, called an academy, near Healdsburg 
California in 1828, followed by another short'ly after this date at 
South Lancaster, t~assachusetts. Accardi ng to research by Jaqua: 
During the 1890's five colleges, many academies, and more 
than two hundred e·lementarv schools were estab-lished iJL:.tlte: _______ _ 
United States. This same period witnessed new Advent·ist 
schools in Canada, England, Australia, Switzerlapd, Sweden, 
Germany, Africa, Argentina, Denmark, and Brazil.::l 
uuring the present century the growth and number of schools, 
teachers and enro 11 ments at a 11 1 eve 1 s of education has been r·api d 
and continuous. The Seventh-day Adventist North America statistical 
report4 lists 1,083 elementary schools serving 53,052 students and 
employing 3,520 teachers in 1977. "The Adventist system of education 
is the largest protestant school system abroad and the second largest 
in the United· States. ,S 
Public schools, for the most part, have not become involved 
in religious training of any type. Some church groups have .ekcted 
to use public education and added additional religious training after 
school hours. Other church groups developed their own system of 
2Don F. Neufeld, ed., Seventh-d_ay Adventist~Encyclopedia (Washing·· 
ton, D.C.: Review and Herald Publishing Assoc-iation, 1966), 
pp. l, 154. 
3Jaqua, op. cit., p. 31. 
4vearbook of Seventh-day Adventists, Statist i ca 1 Supp 1 emen_t_, 
)977 (Vlashington, D.C.: Rev·iew and Herald Publishing Association, 
1977. 
5Jaqua, op. cit., p. 32. 
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schools to include both the intellectual and spiritual training. The 
Seventh-day Adventist Church has established an educational program 
which provides schools for kindergarten through university. In addition 
to meeting required curricul~m. religious education is added and is 
taught in accordance with prescribed textbooks and materials published 
by the Seventh-day Adventist Church Department of Education. 
Most Seventh-day Adventist elementary schools are managed by 
local church boards; this management is done on a cooperative basis 
1~i th the 1 oca 1 church conference region. The conference superintend-
ent usually attends board meetings and will come at other times to 
assist when problems arise. The day-to-day school management is 
handled by the school principal and the local board chairman. Super-
vision of staff is the responsibility of the superintendent or super-
visor from the conference office of education. Conference supervision 
is sporadic ranging from four to six visits per school year; there-
fore, the day-to-day supervision of teachers, curriculum and instruc-
tion is carried out by the principal of the school. 
Policies regarding the operation of elementary schools are 
published by the Department of Education of the General Conference in 
a document called The School Manual. These policies assure the church 
organization that all elementary schools will be operated within the 
same basic guidelines. Local churches cannot operate schools with 
conference approval unless these guidelines are followed. 
Seventh-day Adventist elemental"Y schools are financed by 
tu·ition payments of patrons, generous subsidies from the local church 
group and subsidies from the local state conference. County,. state 
15 
or federal aid is neither sought nor accepted for the operation of the 
·Adventist elementary school. 
In addition to the elementary system, the Seventh-day Adven-
tist Church operates in North America ten senior colleges, two 
universit·ies and 93 secondary schools. 6 "In the United States the 
colleges are liberal arts institutions offering curricula in areas 
such as Business, Education, Home Arts, Industrial Education and Tech-
nology, Nursing, Secretarial Science and Theology." 
The professional schools in the universities offer degrees in 
Education Psychology, Religion, Religious Education, ~1edicine, 
Dentistry, t~edical Technology, X-Ray Technology, Dietetics and Physi-
cal Therapy. Undergraduate colleges are operated by union confer-
ences; the universiti.;s are operated by the General Conference. 
The D_eve 1 opmef!t of the Pri nc i pa 1 ship 
in the United States 
Goldman8 statesthe principalship was developed in response to 
the many clerical duties and tasks that became necessary as the edu-
cational enterprise expanded. Research indicates that a school in 
Cincinnati, Ohio appointed a principal-teacher as early as 1B38. A 
committee was selected ·in 1839 to outline the responsibilities of that 
position. Pierce9 report~d the duties selected by that committee as: 
6soA Statistical ~plement, lac. cit. 
7Jaqua, op. cit., p. 34. 
8
samuel Goldman, The School Princip'!.l. (New York: The Center 
for Applied Research in Education, Inc., 1966), p. 1. 
9
Paul Revere Pierce, The Origin and Development of the Public 
= -
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1. To function as the head of the school charged to his care. 
2. To regulate the classes and course of instruction of all 
the pupi 1 s .. 
3. To discover any defects in the school and apply remedies. 
4. To make defects known to the vi sitar or trustee of the 
ward or district if he is unable to remedy conditions. 
5. To give necessary instructions to his assistants. 
6. To classify students. 
7. To safeguard schoolhouses and furniture. 
8. To keep the schoo 1 clean. 
9. To instruct assistants. 
10. To refrain from impairing the standing of assistants, 
especially in the eyes of their pupils. 
11. To require the cooperat-ion of his assistants. 
Pierce
10 
further notes that although the principal was given 
release time from teaching, he lacked the training and experience in 
giving his staff of teachers thorough supervision. The principal's 
time was taken up with routine clerical matters and leadership for 
teachers was neglected. 
l1ith the beginning of the_ twentieth century came the influence 
f 'd d i h . - d t' 11 o new 1 eas an, : eor1es concern1ng e uca 1on. Scientific 
School Principalship (Chicago: The University of Chicago Press, 
1935), p. 12. 
pedia 
York: 
10Ibid., p. 21. 
11
charles W. Boardman, "Secondary Administration," in Encmg_-
of Educational Research, ed. vJaHer S. l~unroe, ReV .. Ed. \New 
The t1acmi11an Company, 1950), pp. 1, 152. 
17 
management, a product of Fredric N. Taylor, was a new theory to be 
applied to education borrowed directly from research in industrial 
efficiency. Taylor's study in time management, price-rate principles 
and scientific methods of work were used by Frankl in Bobbitt in his 
1913 Yearbook for the National Society of Education. In this yearbook 
Bobbitt attempted to apply Taylor's principles to schools. 12 
Mary Parker Follett, reflecting upon her experience in indus-
try, pushed the 1930's and 1940's into an era of human relations and 
democratic administration. She contended that most school admin-
istrative problems could be solved v1ith the building of a dynamic and 
harmonious human relationship. 13 Koo~man, Miel and Misner 14 sug-
gested that if people would participate in an active way in the enter-
prises they worked in, leadership would be a part of everyone's 
business and each would function as a planner and evaluator as people 
shared their experiences and achievements together. 
Another influence on school administration came in the 1950's 
and 1960's from the area of social science. 15 From the yearbook of the 
National Society for the Study of Education, 16 Griffiths and col- . 
leagues show how educational administration theory is being changed 
and influenced by concepts of soc)al science. School administrators 
12campbell, op. cit., p. 200. 13 Ibid. 
14
Robert G. Koopman, Alice Miel and Paul J. f~isner, Democracy 
in School Administration (New York: Appleton-Century-Crafts, Inc., 
1943), pp. 3, 4. 
15
campbell, op. cit., p. 202. 
16
National Society for the Study of Education, Behavioral 
Science and Educational Administration, 63rd Yearboo'~ Part II 
Tthicagq: University of Chicago Press, 1964. ' 
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working on the premise that the quality of our actions will not be 
better than the quality of our understanding, have developed admin-
istrative theories based on human relations. 
Characteristics and Competencies 
of the Elementary Principal 
A search of current 1 iterature has been made in the area of 
school administration to determine the present expectations _being 
18 
~--
~--------~-=~---=--~~--~--~--~~-=--~----~'~1---------------------------made of the elementary school principal. Green's'' study identified 
some prime competencies necessary for a junior high principal to sue-
cessfully perform his or her administrative tasks. The 45 competen-
cies were divided into 11 categories: (a) human relations, (b) com-
munications, (c) personnel functions, (d) evaluation skills, 
(e) pupil control, (f) fiscal planning, (g) legal orientation, 
(h) instruction and supervision, (i) student activities, (j) school 
plant management, (k) central office relationships. Eight of the 
top ten competencies were from the human relations category. The 
principals responding felt these human relations competencies to be 
useful to the principal ·in successfully performing a number of dif-
ferent tasks. Most authors agree that the most important role of the 
administrator is that of imp1ooving the quality of education in his or 
her school. In addition to this important task, the principal often 
finds himself or herself in the role of building and maintenance 
supervisor, public relations director, bookkeeper, fund raiser, 
17Raymond James Green, "The Identification of Prime Com-
petencies to be Used in Training Programs for Junior High School 
Principals in the State of Washington,'' Dissertation Abstracts Inter-
national (1976), 4015-A (University of Washington). 
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transportation director and general manager of tools, books, supplies 
and equipment. It is then necessary for the principal to establish 
we 11 defined goa 1 s for the constant improvement of the tota 1 educa-
tional program of the school. 
Stanfield18 l·ists 14 conclusions regarding the elementary 
principal in h·is study. The first of these are in areas of human 
relations and communications. The ability to work with people is the 
most important factor in the success of the principal. It is further 
suggested that most of the characteristics or traits can be acquired 
through professional training, self-improvement techniques and in-
service education programs. Stanfield's study a·l so states that the 
success of the princiral is affected more by administrative perform-
ance than by personal factors such as age or exper-ience. 
According to Knezevich, 19 "administration is an indispensable 
function'' and is crucially needed to maintain and expand the effec-
tiveness and relevance of societies' complex institutions. The 
administrative function is able to contribute the follO\~i·ng to the 
operation of an enterprise existing in today's society: 
Administration: 
1. Exists to implement the dedsions of a legislative body. 
2. Influences the results to be achieved, th<i' d.irection to 
be pursued, and the priorities to be recog;on'i!zed within 
the enterprise. 
18oavid Price Stanfield, "Characteristics !0\f Successful Ele-
mentary School Principals" (unpublished doctoral ,UJiissertation, East 
Texas State University, 1977). 
19stephen J. Knezevich, Administration of 11ublic Education 
(New York: Harper and Row Publishers, 197~p. ]., 
3. Has a decisive impact on strategies selected and utilized 
to reach predetermined objectives. 
4. Determines, in large measure, the organizational climate 
and working relationships. 
5. Can help to make personnel employed more productive (or, 
when administration falters, less effective). 
6. Helps to assemble and to insure prudent use of resources. 
7. Un-ifies and coordinates the human and material resources 
available to the enterprise. 
8. Appraises the quality and quantity of outcomes actually 
accomplished. 
9. Shapes, to a considerable degree, the image and prestige 
of the enterprise. 20 
20 
Drucker21 indicated administrators are a "basic resource" and 
the "scarcest resource" and perhaps the most important resource in an 
enterprise. Administration then is a means by which a mechanism is 
facilitated to accomplish certain g·iven objectives. "The form that 
educational administration should assume is determined in a large 
degree by the functions of education in society." 22 
Successful administration rests on three basic skills accord-
ing to Katz, 23 which are technical, human and conceptual. The tech-
nical skills stress methods, pro~edures and processes. To work 
20 Ibid. 
21 Peter F. Drucker, The Practice of Management (New York: 
Harper and Row, 1954), p. 111. 
22Knezevich, op. cit., p. 5. 
23Robert L. Katz, "Skills of an Effective Administrator--
Skills that Build ExectJtive Success,'' Harvard Business Review (1964), 
pp. 21-30. 
21 
effectively with groups, human relations skills are needed to build 
cooperation within the team one leads. The conceptual skill is 
needed to view the enterprise as a whole and put the entire organiza-
tion into a successful program. School administration is defined by 
Knezevich "as a social process concerned with identifying, main-
taining, stimulating, controlling and unifying organized human and 
material energies within an integrated system designed to accomplish 
predetermined objectives."<:<f He further suggests that administra-
tion is an art which, through scientific understanding, can be im-
proved and refined but must always be pract·iced within the 1 imits and 
boundaries of ethical considerations. 
Various authors in the subject of school administration divide 
the work of administration into separated functions·. L ipilam and Hoeh25 
divide the principal's work into five basic areas which include: 
1. The Instructional Program 
2. Staff Personnel 
3. Student Personnel 
4. Financial and Physical Resource 
5. School and Community Relationships 
In contrast to these areas of work, Knezevich26 divides the admin-
istrative task into concepts of function such as: 
24Knezevich, op. cit., p. 12. 
25James M. Lipham and James A. Hoeh, Jr., The Principalship: 
Foundations and Functions (New York: Harper and Row Publishers, 
1974), p. 10. 






3. Directing or Stimulating 
4. Coordinating 
5. Controlling or Appraising (Evaluating) 
Therefore, H would appear that leadership gives impetus to a universal 
process of adm·i n·i strat·i on. Hhethel' authors call them categori ca 1 tasks 
or functions, administration exists as a prime mechanism common to all 
organizations. Good administration is the result of capturing the 
essence of the many and varied activities in which the organizational 
leader participates. 
Key Administrative Functions 
ol the Principul 
A review of textbooks and other various authors on the subject 
of school administration indicates there is·a general cohesiveness 
and agreement as to what are the various administrative functions of 
the principal's position. 11ost authors indicate the principal's job 
is to develop leadership patterns in the following areas: 
1. Supervision of Instruction and Curriculum Development 
2. Pupil Personnel Services 
3. Staff Personnel Services 
4. School Plant Management 
5. Financial Management 
6. Relations with the Board and Public 
23 
The Supervisory Function 
The most important change that has occurred in the elementary 
school has been that of the principal's role from head teacher to that 
of instructional leader. Jarvis states, "of all the principal's 
responsibilities, none is more important than his supervisory func-
t . ..27 1 on. Few oppose the idea that the administrator should be the 
instructional leader. In most Seventh-day Adventist schools the re-
searcher has observed that the person cha!"ged with this responsibility 
makes a few visits per year and one or two written observations and 
plans for improvement. 
Niedermyer28 states that effective supervision must meet the 
following three conditions: 
1. That instruction should focus on clearly defined state-
rnents or objectives of student performance. 
2. That there be frequent use of materia.ls and procedures 
of measurement and assessment. 
3. That the available classroom instructional materials be 
verified and keyed to the outcomes and assessment devices. 
In addition to these conditions, the author also provides a 
model for instructional leadership based on the following four con-
cepts: 
1. Agreeing on performance standards and achievement outcomes. 
27oscar T. Jarvis and Haskin R. Pounds, Organizing, Super-
Vlslng and Administering the Elementary School (Nevi York: Parker 
Pub., Inc., 1969), p. 173. 
28Fred C. Niedermyer, "A Basis for Improved Instructional 





2. Establishing at what rate the outcomes will be attained. 
3. Sharing achievement information and keeping information 
flowing between teachers and admi ni stra tors. 
4. Working to present instruction in the light of known and 
identified deficiencies. At this point instruction is analyzed and 
changes made to improve achievement. 
Goodlad29 emphasizes that in good supervision the emphasis 
24 
will be on teaching young people and not pieces of curriculum, and the 
best work principals can do is to help his their teachers do it. 
According to Koehn and Goens, 30 supervision is helping teachers grow 
by analyzing the instruction and then developing a supportive environ-
ment. "Nurturing responsibility, tapping creativity and imagination, 
and pro vi ding an environment v1here peop 1 e can develop a commitment to 
the school's objectives is what supervision is all about.•• 31 
!:'.t!l2_il Services 
Pupil personnel services differ among schools and very often 
the need of these services and their accomplishment is not understood 
or appreciated. Jarvis 32 indicates that when a school's purpose is 
to meet the needs of boys and girls, there is more than intellectual 
need involved. Every activity that. promotes the healthy growth and 
29 John I. 
£9uca ti on Digest, 
Goodlad, "Principals Are the Key to Change," The 
XLII (November, 1976), 33. -
30John J. Koehn and George A. Goens, "The Talent We 




31 Tb. I 
i lC. 
32Jarvis, op. cit., p. 225. 
development of youngsters, including social, emotional and physical, 
as well as intellectual, must be considered. Kimbrough33 indicates 
25 
the two basic pupil .services are the guidance program and the attend-
ance program. Other research lists at great length services schools 
perform for children. These services range from a good breakfast to 
physical examinations and transporting children to and from school, 
as well as supervising those who must stay later than normal closing 
hours. Kimbrough34 states the greatest restraint on the development 
of pupil services is the budget. Other research indicates the guid-
1 ance program to be the most needed of all pupil services, and it is 
I often the principal's responsibility to be both administrator and 
I counselor--particularly in the small school. 
' 
According to Jarvi s35 the past tv1o decades have seen an in-
creased need for pupil guidance services because of the following 
reasons: 
1. Preventative potential: potential high school dropouts 
can be turned and changed through effective elementary school guid-
ance programs. 
2. Increased knowledge of children. 
3. Societal changes. 
The principal must consider the teacher as the most important 
member of the school's guidance services. This is due to the 
33Ralph B. Kimbrough, Administering Elementary Schools (New 
York: The.Macmi"Jlan Company, 1968), ·p. 275. 
34 Ibid., p. 277. 
35Jarvis, op. cit., p. 236. 
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strategic position the teacher holds in relation to the instructional 
program. 
Personnel Administration 
It is impossible to treat this aspect of the principal's job 
in depth as it would take several volumes to cover it adequately. 
Most authorities include manpower planning, recruiting, selecting, 
1------'i~n"d"'u c,_t,_i~n""q-' a p p l'a i s i n q and__d_e_V_BJ_o_p_i_ng_the_bumaJLr-es_o_u_l"c_es_as_tb_e_ba£k_~-----­
bone of the personnel function. Castetter36 views the personnel 
function as several critical and interrelated subprocesses involving 
the administrator of a social system. The aim of th·is process is to 
facilitate achievement of goals through human agents. 
Knezevich 37 states personnel administration consists of staff-
ing, selecting, assigning and evaluating the human resources of the 
system or organization. The most important factors influencing the 
personnel function are pup"il enrollment and the nature and scope of 
of learning experiences the school wishes to provide. Under the per-
sonnel function the most difficult task is that of evaluating 
teachers. Teachers are evaluated for many reasons, the most important 
of which is for the improvement of the instructional processes. 
Several decades of research have not produced an agreed-upon criteria 
for measuring teacher effectiveness. Redfern concurs, "The appraisal 
of teaching performance has baffled both teachers and administrators 
36william B. Castetter, The Personnel Function in Educational 
Administration (New York: The Macmillan 6mpany, 1971), p~6-.---
37Knezevich, op. cit., p. 441. 
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for half a century."
38 
The Encyclopedia of Educational Research con-
cluded that the identification of teacher competency is yet unsatis-
39 factory. 
Knezevich40 argues that the 1970's have improved teacher 
evaluation, which, if used correctly; can be a positive force for 
teacher organizational improvement. His improvements include an 
evaluation systems model with specified evaluation objectives. Morale, 
~----------~--~~--~~~·1~·~·----~·----~~~~------~--~------------------
according to Knezevich,~' is a state of being more easily felt than 
described or verified. It is not an end in itself but the means 
whereby the principal can promote a smoothly functioning and produc-
tive school program. 
i 
1 School Plant t·ianag_em~!~l 
The pr-incipal's office might be a small nook and in some cases 
a redecorated closet or storage room, or it might be a large well-
furnished executive suite. Whatever the situation it is the center 
about which the school functions. Shuster42 states the principal 
should operate and maintain the office along the lines of a control 
38G. B. Redfern, How to _Evaluate Teachir1.9_ (Worthington, Ohio: 
School Management Institute, 1972), p. 6. 
39A. S. Barr, "Teaching Competencies," Encyclopedia of Edu-
cational Research, ed. WalterS. Monroe (Rev. ed.; New York: 
Macmillan, ) , 453-l, 454. 
4°Knezevich, op. cit., p. 454. 
41 Ibid., p. 455. 
42Albert H. Shuster and Don H. Stewart, The Principal of the 
Autonomous Element'!!)'_2_choQ.)_ (Columbus, Ohio: Charles E. Merrill 
Publishing Co., 1973), p. 267. 
[_] __ _ 
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center in order to relate all persons, materials, time and equipment 
to the total educational program. The School Manua1 43 of SDA schools 
indicates the principal's duty in relation to the school plant as: 
1. Supervise the maintenance of the grounds, buildings, 
equipment and supplies. 
2. Keep the board adv·i sed as to the necessary repairs, re-
placements and custodial services needed or required to maintain 
proper sanitation and health requirements. 
3. Keep the board advised as to needs of equipment and sup-
plies to meet educational standards~ 
4. Duty of the board to provide adequate custodial ca;·e by 
assigning it to non-teaching personnel or by some agreed arrangements 
with the principal or teaching staff. 
Sergiovanni and Elliots• 44 description of the head teacher 
and the duties and functions of the position are a good example 
of what is necessary in most small SDA elementary schools. The 
authors descr·i be the i nforma 1 school as one where the focus is pri-
marily on the instructional program. The head teacher is a team 
leader working alongside teachers, helping them grow professionally. 
The head teacher is very much in charge of the school, and his or her 
personality, manner and phi 1 osophy determines the flavor and climate 
of the school. 
43The School Manual, General Conference of· seventh-day 
Adventists, Department of Education,(Hashington, D.C., 1966), p. 68. 
44Thomas J. Sergiovanni and David L. Elliot, Educational and 
Organizational LeadershJR in Elementa;·y Schools (Englewood Cliffs, 




Jarvis45 reasons that good plant management and operational 
maintenance make a consequential impression on the public, who relate 
what they see di1·ectly to their conceived ability of the principal. 
The terms "maintenance" and "operation" are further discussed by 
Jarvis46 as: 
1. ''Operation'' is usually defined as housekeeping or clean-
ing act-ivities. 
2. "l~aintenance" is defined as upkeep and repair to the 
facility or equipment. 
These terms may be overlapping and at times used interchange-
ably by authors. However, the principal is the man to see that proper 
care is given the facilities he admin·isters. The care and attention 
he directs to the physical plant indicate to the public and staff the 
type of personal-ity the administrator has;· 
Financial Administration 
The financial administration of the autonomous or private 
school is very different from that of its public counterpart. The 
public school relies on tax appropriations from the local community, 
county and state l'evels. In some states federal funds are appro-
priated for specified programs or projects. 
The SDA School Manua1 47 relates the financial responsibility 
of the principal as: 
45Jarvis, op. cit., p. 259. 
46 Ibid. 
47schooLManual_, op. cit., p. 81. 
F---
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1. The local board is to advise the principal regarding the 
amount of financial responsibility he is to have. 
2. The principal is to cooperate with the board in operating 
a sound financial program for the school. 
3. The board will arrange with the principal as to who will 
keep accounts, pay bills, authorize purchases, collect tuition and 
render financial statements. 
4. The principal will help the board in the preparation of 
the budget. 
Relations with the Board 
and Public 
Establishing and inaintaining effective communication patterns 
with the public, professional and political elements of the community 
is one of the most challenging tasks faced by the pdncipal. The 
public has the right to expect school officials to provide informa-
tion on a regular basis regarding the needs of the school. t1cCloskey48 
states that failure to live up to this responsibility has the effect 
of 1 imiting the rational judgments made by the people of the local 
community. Kimbrough49 indicates that a mass of uninformed people 
may follow a few misguided persons in the disruption of and wrong 
judgments placed upon the school and the officers who run it. 
The concept of public relations has changed in recent years. 
Earlier emphasis was on selling the school's ideas or concepts to the 
48Gordon McCloskey, Education and Public Understanding {New 
York: Harper and Row Publishing, Inc., 1967), pp. 27-29. 




public. Although the principal must still sell the school, more 
emphasis is placed on developing an understanding of the school 
through intelligent and enlightened support of the programs the school 
operates. Knezevich50 lists eight purposes why the administrator 
should have a good public relations program. The reasons are not to 
have a more des i rab 1 e image of the institution, but the rea 1 reasons 
for public relations are: 
1. To inform the public about the schools. 
2. To establish confidence in the schools. 
3. To r·ally support for pl"oper maintenance of the educational 
program. 
4. To develop an awareness of the importance of education in 
a democracy. 
5. To improve the partnersh·ip concept by unit·ing parents and 
teachers in meeting the educational needs of children. 
6. To·integrate the home, school and community in improving 
educational opportunities for all children. 
7. To evaluate the offerings of the schools and the needs of 
the children of the community. 
8. To correct misunderstanding about the aims and objectives 
of the school. 
Public relations is not just selling ideas and telling what 
as been accomplished; it is being sensitive to the community's in-
terests and desires. Getting people involved in what is going on in 
5°K · h 't 589 nezev1c , op. c1 • , p. . 
the school is as much a part of public relations as writing news re-
leases for the press. Effective public relations will help people 
participate to the extent that the administrator and the community 
32 
will arrive at significant educational decisions. "Community involve-
ment in education is a characteristic of a dynamic and effective 
school public relations program.•• 51 
The foregoing is not a complete list of the responsibilities 
of the principal, but it is indicative of the wide variety of tasks 
and functions that he must perform. 
Present Duties and.Tasks 
Performed by School 
Administrators 
A comprehensive list of task areas critical to the effective 
operation and maintenance of an educational institution was developed 
by the Souther·n States Cooperative Program in Educational Administra-
tion. 
52 
It has been summarized here to illustrate the broad scope of 
the elementary pl'incipal's responsibilities: 
1. Critical task area: instruction and curriculum develop-
ment 
a. Providing for the formulation of curriculum objectives 
b. ·Providing for the determination of curriculum content 
and organization 
51 Ibid., p. 592. 
52
southern States Cooperative Program in Educational Admin-
istration, "Better Teaching in School Administration" (Nashville: 
George Peabody College for Teachers, 1955). 
33 
c. Relating the desired curriculum to available time, 
physical facilities and personnel 
d. Providing materials, resources and equipment for the 
~--
instructional program 
e. Providing for the supervision of instruction 
f. Providing for in-service education of instructional 
personnel 
2. Critical task area: pupil personnel 
a. Initiating and maintaining a system of child account-
ing and attendance 
b. Instituting measures for the orientation of pupili 
c. Providing counseling services 
d. Providing health services 
e. Providing for individual inventory service 
f. Providing occupational and educational information 
services 
g. Providing placement and follow-up services for pupils 
h. Arranging systematic procedures for the continual 
assessment and interpretation of pupil growth 
i. Establishing means of dealing with pupil irregulari-
ties 
j. Developing and coordinating pupil activity programs 
3. Critical task area: community school leadership 
a. Helping provide an opportunity for a community to 
recognize its composition 





improvement through the use of natural and human re-
sources 
c. Determining the .educational services 
d. Helping to develop and implement plans for the im-
provement of commun ·i ty 1 i fe 
e. Determining and rendering services which the school 
can best provide in community improvement with and 
through the cooperation of other agencies 
f. 11aking possible the continual re-examination of 
acceptable plans and policies for community improve-· 
ment with particular references to the services which 
the schools are rendering 






Providing for the formulation of staff personne ., 
policies 
Providing for the recruitment of staff personnel 
Selecting and assigning staff personnel 
Promoting the general welfare of the staff 
Developing a system of staff personnel records 
f. Stimulating and providing opportunities for profes-
sional growth of staff personnel 
5. Critical task area: school plant 
a. Determining the physical plant needs of the commu-
nity and the resources which can be marshaled to meet 
those needs 
b. Developing a comprehensive plan for the orderly 
growth and improvement of school plant facilities 
c. Initiating and implementing plans for the orderly 
growth and improvement of school plant facilities 
d. Developing an efficient program of operation and 
maintenance of the physical plant 
6. Critical task area: school transportation 
35 
a. Detenuining school transportation needs and conditions 
(roads, location of schools, and so on) under which 
transportation services must be rendered 
b. Procuring equipment and supplies through approved 
methods of purchase and contract 
c. Organizing and providing an efficient system of 
school transportation maintenance 
d. Providing for the safety of pupils, personnel, and 
equipment 
e. Developing an understanding and use of the legal pro-
visions under which the transportation system operates 
7. Critical task area: organization and structure 
a. Establishing working relationships with local, state 
and federal agencies to provide services needed by the 
school system 
b. Wol'king with the board of education in the formulation 
of school policy and plans 
c. Designating appropriate operational units within the 
school system 
d. Developing a staff organization as a means of 
~--
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implementing the educational objectives of the school 
program 
e. Or~anizing lay and professional groups for participa-
tion in educational planning and other educational 
activities 
f. Adm·inistering 
g. Accounting for 
h. Accounting for 
i . Providing for 
j. Providing for 
Review of Research Studies of 
lhePrinci~_i:!.i2 of Private 
and Parochial Schools 
schoo 1 purchasing 
school monies 
school property 
a school insurance Pl'ogram 
a system of i nterna 1 accounting 
The literature in the periodicals, research studies and text-
books reveals that no study has been made of the principalship of 
Seventh--day Adventist elementary schools. However, there is an abun-
dance of literature relating to the principal of public elementary 
schools. There are also many studies pertaining to the private 
church-related elementary schools of various religious denominations 
and privately operated schools. However, these studies pertain to the 
schools as such, and there is little significant information related 
to the position of the principalship of these parochial or private 
elementary schools. 
Knezevich states that "through most of history, and in most 
nations, educational control has been vested in private or non-public 
,, 
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agencies." 53 Public education dominates the American scene--private 
elementary and secondary schools have enrollments of about five million 
students. This figure represents about 10 per cent of the total 
students in elementary and secondary public schools in the United 
States. 
The study by Stanfield54 identified the characteristics of 
successful elementary principals and attempted to determine if the 
success of the characteristics was a result of school size, urban or 
rural envil'onments, part-time or full-time assignments as elementary 
princ·ipals. The conclusion of the study was that a successful ele-
mentary principal has the following characteristics regardless of the 
above variables: 
1. Applies knowledge of administrative and organizational 
skills. 
2. Success of faculty and staff contribute to success of a 
principal. 
3. Communicates with the school and the community. 
4. Recogn·izes the worth of all people in the school commu-
nity. 
5. Is aware of all stimuli that affect his or her admin-
istration. 
6. Communicates and works well with other people. 
7. Realizes training will improve personal characteristics. 
8. Maintains current knowledge in area of management skills. 
53Knezevich, op. cit., p. 301. 
54stanfield, loc. cit. 
9. Takes responsibility for total program on campus. 
10. Understands and utilizes humanistic approaches toward 
education. 
11. Communicates positive attitudes toward education. 
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12. Provides leadership in direction, operation and evaluation 
of the program. 
13. Is successfu"l because of performance in administration 
rather than personal appearance, age or experience. 
In a study to identify the prime competencies of junior high 
school teachers in the state of Washington, Green 55 lists eight com-
petencies, all of which are included in the characteristics of 
Stanfield's studies. These two studies are cited, as they appear to 
incorporate the poss·ible char·acteristics needed by the SDA elementary 
principal. Green states that the ''principals believed that the eight 
competencies were best acquired during one's teaching experience.•• 56 
It should also be noted that any one characteristic may be useful to 
carry out or perform a number of different administrative tasks. 
One of the prob.lem areas of SDA principalship ·is that most of 
the principals carry a partial- to full-teaching load. It is often 
said within the system that teaching interferes with good administra-
tion. Research by Seligman57 indicates that a principal's teaching 
carries with it some very positive affectors toward the teaching staff 
55Green, 1 "t DC. C 1· • 56 Ibid. 
57Harold Seligman, "Faculty Attitudes Toward the Value of a 
School Principal's Teaching Responsibilities" (unpublished doctoral 
dissertation, University of Southern California, 1976). 
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and pupils, these being mainly that principals who teach are more 
aware of teachers' and pupils' needs. This research further indicates 
that these positive affects were more noted by elementary teachers 
than secondary teaching personnel. The study concludes that assuming 
the principal is requ·ired to teach, he or she would expect this re-
sponsibility to enhance the principal's prestige as an instructional 
leader in the school. 
Literature and research studies pertaining to the principal's 
position in SDA, Catholic, Luthel"an and Orthodox Hebrew elementary 
schools show more similarities than differences in expectations of 
the principalship. Bonaccorsi 58 relates the tatholic position to that 
of Superman with the Catholic principal bounding nonstop from one task 
to another as he burns excessive energy to move the school towards its 
goal. Catholics, 59 Lutherans60 and Seventh-day Adventists 61 refer to 
the position e,s a "ministry" of difficult and demanding magnitude. 
The personality of the principal is a significant fa.ctor in determin-
ing the success of the school. 
Pl"incipals of many parochial schools are not so much recruited 
as they are "invited" to serve in this capacity. Cm:urch school 
administrators do not seem to apply for administrat·ive positions as· 
58Ralph Bonaccorsi, "The Recruitment, Sel:e:cition and Evaluation 
of the Principal," Momentum, VIX, No. 1 (February, 11978), 18-22. 
59 Ibid. 
60Lee Edward Schluckebier, "Educational L:ewi!lership of the 
Lutheran Pri nci pa 1 in Missouri Synod Lutheran El em~mtary Schoo 1 s ( un-
published dissertation, University of ~lissouri, 19i71ii). 
61 school Manual, op. cit., p. 20. 
1 
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often as they are asked by the governing board to accept the position. 
Another simi 1 arity in these schoo 1 s v1as the source of the persons 
invited to be admi~istrators, which are: 
1. Teachers who show administrative ability. 
2. Teachers who train for administrative duty. 
3. Church-operated colleges and universities. 
Both SDA and Catholic colleges offer a pract·icum or internship 
for those interested in administration. This allows prospective 
pr·incipals to work under practicing administrators to get a feel for 
the job as well as develop administrative skills. Studies in the 
area of how pri nci pa 1 s perceive the tasks required of themseves and 
how their school board chairman perceives the principal's role in 
those tasks revea 1 severa 1 differences. Feurman 62 found the pri n-
cipals' v·iews of the scope of the·ir decision--making power and tunc-
tions were significantly greater than the board chairmen's views of 
the same function. This difference was found to be consistent in four 
investigated areas: religious orientation, curriculum, finance and 
personnel. The difference was the greatest in the area of curriculum 
and religious orientation. However, both principals and board chairmen 
agreed the function of finance was a board function, and religious 
orientation and curriculum were the principal's functions. A similar 
study by Heddinger63 was carried out among principals of the public 
62chaim Feurman, "A Study of Views of the Principal's 
Role in Elementary Orthodox Heorew Day Schools in the New York City 
Area: Expectations Held by Principals and Their Lay Board Chairman" 
(unpublished dissertation, St. John's University, 1977). 
63Fred M. Heddinger, "Do Your Principals Have Enough Decision 
=!-
schools in Pennsylvania as to how they viewed their participation in 
the management of their schools. The three main functions of staf-
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fing, finance and negotiations were divided into 25 sub-functions. In 
the area of staffing, 60 to 90 per cent felt they had adequate author-
ity,. In the area of finance, 44 to 84 per cent fe 1 t there was adequate 
authority given to principals. In the area of negotiations, 
only 23 per cent of the·principals saw their participation as ade-
.quate, whi 1 e 66 per cent of the princ i pa 1 s said they had no authority 
at a 11. 
There are several studies indicating the role of the elemen-
tary principal to be changing from that of a "guardian of stability 
to a catalyst for educational change.•• 64 Hellweg•s65 conclusions 
indicate the principals who are the most innovative have been in their 
schools from three to ten year·s and have gre<;ter freedom to innovate 
and change than short-term persons in administrative jobs. This argu-
ment might be used against the SOA principal who seems to move fre-
quently. This also might be given as one reason why there is not more 
innovation coming from SDA elementary schools. 
In conclusion of reviewing literature on the perception and 
expectations of the principal's position and how the personality of 
Making Power? In Pennsylvania They Do," Amel'ican Schr5ol Board Journal 
CLXV, No. 2 (February, 1978), 30, 31. 
64Ar'nold J. Keller, "Inside the Man in the Principal's Of-
fice," National Elementary Principal (March, April, 1974), 20-26. 
65 Adele Helene Hellweg, ''A Study of Role Perceptions of 
Principals in Innovative Elementary Schools Compared to Ro.le Percep-
tions of Principals in More Traditional Schools'' (unpublished thesis, 
University of Minnesota, 1973). 
the principal relates, it is interesting to note the following com-
ments by Wiggins: 66 
l. The principal's behavior is shaped by influences within 
the school district which tend to value compliance rather than in-
dividuality. 
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2. The behavior of elementary school principals is developed 
more by expectations held for him than by his personality, 
1----------"\~-.-rrre---rlfl_e_s_am:l expectations associated vnth school admin-
] 
1 
istrat"ion are frequently incompatible with the personality and needs 
of the administrator. 
Summary 
It was the purpose of th·is chapter to review the related re-
search and literature and develop a concept of the principal and 
pri nci pa 1 ship of the pub l·i c and parochi a 1 e 1 ementa ry schoo 1 . Seventh-
day Adventist elementary schools vary in size from one-teacher schools 
with as few as three or four pupils, to large schools employing more 
than 20 teachers and enrollments exceeding five hundred students. The 
schools make every effort to fo 11 ow the prescribed curriculum of the 
state or country in which they are located, so students may receive what 
is deemed the appropriate courses. 
The small Seventh-day Adventist school has developed its style 
of administration largely through imitating methods and practices 
66Thomas W. Wiggins, ''What's in the Script for Principal 
Behavior" (speech given before the National Association of Elementary 
Principals Annua·l Convention, Cleveland, Ohio, April 17-22, 1971, 
ERIC #ED 057445). 
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developed in the public school system. Historically the need for an 
administrator grew out of the demand for someone to care for the many 
clerical duties of the school. The position of accounting has evolved 
to that of instruct·ional leader and supervisor. The principal must be 
an effective public and community relations expert as well as an 
academic professional. The literature indicates that the principal 
must be able and competent to assist in as well as manage duties of 
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extreme variance and complexity. The principal of the parochial schoo·l 
differs from that of his public counterpart mainly in the area of 
religious leadership in the local community and in the school. Some 
of the administrative problems of Seventh-day Adventist and other 
parochial schools are very similar to those of the public system, but 
there are a number that are unique, such as the collection of tuition 
by the principal and direct responsibility to a board rather than a 
superintendent. These smaller parochial schools are frequently not 
included in general studies in administration, finance, plant management 
and other topics. Therefore, the application of studies relating to 
the larger public sector must be carefully studied. 
Chaptel' three describes the procedure of the study including 
the co 11 ecti on of the data, the criteria for the questionnaire, the 
development of the list of respondents, and the treatment of the data 




The two preced·ing chapters have dealt with the statement of 
the problem and the review of the related literature. Thi.s chapter 
deals with the procedures used in this research. The following dis-
cussion will consider the development of the questionnaire used to 
gather the data and will give an account of its distribut·ion, collection, 
tabulation and how the data gathered are to be tr·eatecl and inter-
preted. 
The fact that there are limitations ·in the use of mailed 
questionna·ires as an effective data·-gathering device is understood. It 
is also realized that many of these limitations al'ise out of the use 
of mailed questionnaires rather than the device itself. 
The use of a questionnaire seemed justified for gathering 
data for this study because: 
1. The required data could not be obtained readily in any 
other manner. 
2. The questionnaire was previously used successfully in 
gathering data from Seventh-day Adventist secondary school principals. 
3. The questionnaire needed only minor revisions to update 






De_yeloping the Questionna_ire 
Three steps were followed in developing the questionnaire: 
1. Securing permission to use the questionnaire from its 
designer, Dr. Clifford Jaqua. 
2. Identifying those items needing revision or deletions 
from the questionnaire. 
3. Determining what new items relating to the elementary 
principal would need to be added to the questionnaire. 
Securing Permission for the 
Use of the Questionnaire 
Dr. Clifford Jaqua, professor of Educational Administration 
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at Lama Linda University located in Riverside, California, has encour-
aged me to pursue this topic during several personal conversations 
with him. During these conversations he has given permission to use 
and revise his questionnaire. 
Secondary Administrat-ion Revisions 
and Deletions and (iementary 
Administration Additions 
The revisions, deletions and additions were obtained through: 
1. Personal interviews with Dr. Jaqua and other educational 
administrators. 
2. The study of other dissertations and research in the area 
of elementary principalship. 
3. Six revised questionnaires given to two superintendents, 
three principals and my educational research advisor for their com-
ments, suggested improvements and other changes thought necessary for 





4. Jaqua1 suggests 20 criteria by which the questionnaire 
should be checked to be sure of completion and high percentage of 
returns. The fo 11 01ving 20 criteria were used as a check and ba 1 ance 
against the revised questionnaire: 
(a) The data sought could not be obtained readily in 
any other feasible manner. 
(b) The form should require a minimum of writing on the 
part of respondents. 
(c) The form should be made as attractive as possible. 
(d) The form should be as short as possible, yet long 
enough to accomplish its purpose. 
(e) The form must contain only infol"mation which the 
respondent he.ts and wou-!d be w·ill ing to give. 
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(f) Questions should be concise, clearly worded, and call 
for short responses. 
(g) Items should be worded so as not to prejudice the 
reply. 
(h) The sequence of questions should be arranged so as to 
provide the proper logical continuity. 
(i) Directions should be as brief as possible and items 
constructed so that the marking of them would be self-evident. 
(j) The majority of questions should be presented in 
checklist form. 




(k) A letter of transmittal should be included with the 
questionnaire. 
(1) A postcard should be included so that the respondent 
could verify receiving the questionnaire. This should in-
elude an offer of an abstract of the results. 
(m) Questionnaires should contain a stamped and addressed 
return envelope. 
(n) All potential respondents should be addressed by name. 
(o) The questionnaire should be submitted to a selected 
group that would be used as respondents. 
(p) It would be essential to secure the approval of the 
administrator of the group that would be used as respondents. 
( q) Ass unlllce to the respondent of ethi ca 1 confidence 
regarding any material of an intimate nature should be given. 
(r) Sponsorship of a recognized organization or respected 
institution should be requested. 
(s) Means of easy tabulation and interpretation should be 
preconstructed. 
(t) A group of respondents should be selected who would 
have a genuine interest in the problem under investigation 
and who would have a common bond of loyalty to the sponsoring 
organization or institution. 
_Qevelopin_g_J;he List 
of Re~onde1}!~ 
This study includes all elementary school principals in the 
Pacific Union Conference during the 1977-78 school term. The list of 
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principals with both home and school address and telephone number was 
readily available, as the Pacific Union Conference publishes a direc-
tory of such information in the fall of each school term. 
There were 176 elementary school principals listed in the 
directory. Sixteen of the principals taught small schools that had 
six or less students. Because these schools were operated within a 
given church building or home, and there was little or no administra-
tive duty, these principals were not sent questionnaires. A table 
showing the number of questionnaires sent and returned, according to 
confet'ences in the Pacific Southwest region, is ·included in chapter 
4. 
fermission t9 CaliX_ 
out_J:he Stucj,)!_ 
Permission to carry out the study was obtained fr'om Dr. 
Hilber Schneider, Director of Education of the Pacific Southwest 
Region of the Seventh-day Adventist Churches. He a 1 so gave me the 
opportunity of explaining my project and soliciting support from the 
principals at the Spring Principals' Council. 
Letters from the seven local conference superintendents re-
questing their principals to cooperate in the study were obtained. 
These lettet's were copied and attached to questionnaires sent to the 
respective conferences. Copies of these letters appear in 
appendix B. 
Collection of Data 
On April 3, 1978 the questionnaires were sent to 160 pri nci-
pals in the Pacific Union Conference. In each envelope were the two 
;=;-
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covering letters, the questionnaire and a self-addressed stamped 
return envelope; The covering letters consisted of the one previously 
mentioned, written by the superintendent, the other by the writer of 
this paper asking that the information be returned as soon as pos-
sib 1 e and a persona 1 note of thanks for the respondent's part i cipa-
tion. 
By June 1, 1978, 120 of the 160 questionnaires were returned. 
Two questionnaires were received after the June -1 deadl-ine and were 
also included in the data, as the information did not get to the com-
puter until July, 1978. 
Treatment of the Data 
Several groupings wet·e made in the compilation of the data: 
1. The group as a whole 
2. By local conference 
3. By size_ cif schoo 1 
The grouping was an arbitrary division by conference to supply data 
on the given seven-state regions within the larger Southwest Region. 
The groupings by size was an arbitrary division also by enrollments, 
consisting of: 1-50 students (Group 1), 51-100 students (Group 2), 
101-200 students (Group 3), and 201 plus students (Group 4). The 
seven-state conference regions are: Northern Cal ifot·nia, Central 
California, Southern California, Southeastern Californ-ia, Arizona, 
Nevada-Utah, Hawai"i. 
Statistica-l measures employed wet'e measures of central ten-
dency, frequencies and percentages. An index number was used to 
secure a single measure of each item to afford an objective 
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comparison of items. For example, in rating professional educa~ 
tion courses, ratings 1, 2 and 3 were used to indicate: (1) very 
helpful, (2) helpful, (3) slightly helpful. By multiplying (1) these 
values by (2) the number of principals assigning these values to the 
subject, (3) summing the products, and (4) dividing by the total 
number answering for that particular course, an index number was 
obtained. These index numbers made it possible to rank the courses 
showing which had been most helpful to principals in their work. A 
similar index is achieved using 1, 2 and 3 as alone, share or dele-
• gate 1n a sequence of duty performance. Another group of index num-
bers following the same 1, 2 and 3 values was used in reporting the 
extent to which certain admin-istrative duties were reported to we·igh 
on the workloadof a principal. With l, 2 and 3 representing heavy, 
average and light, the duty which added the heaviest burden to the 
work load would have an index number of 1.00. Measures of central 
tendency, freq~uenci es, percentages and index numbers were p 1 aced on 
tables covering the significant items of the questionnaire. 
Summary 
The description of the procedures of refining the question-
naire and collecting data, as well as the criteria used in developing 
the questionnaire by Jaqua, have been outlined. The use of the 
statistical measures and index numbers has been previously explained. 
It is assumed that the questionnaire used and the data 
gathered are valid. This validity is assumed because, in addition to 
the previous use of the questionnaire and the refining processes 
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already outlined and explained, principals of Seventh-day Adventist 
schools are expected to be persons of high moral and ethical standards 
in addition to competence in their profession. 
c:::' __ _ 
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Chapter 4 
TREATMENT OF THE DATA GATHERED ON THE 
SEVENTH-DAY ADVENTIST PRINCIPALSHIP 
The increasing complexity of the school organization, popula-
tion, curr-icula and legal aspects has created the need for a degree 
o specializal:'lon 1n school adm1nistration. It is<rp-p-aTErrt,-tfre-re=-------
fore, that an elementary school administration career take into 
account the requirements considered important to the achievement of 
success for the administrator. 
The need for professional study is further emphasized by the 
requirements for cert-ification by the state a.nd regional accrediting 
agencies. Host states require the attainment of a [1asters degree or 
its equivalent in academ·ic credit hours to obtain the administrator's 
certification. The certification requirements by the Seventh-day 
Adventist General Conference Department of Education requires a 
Masters degree with 18 semester hours specifically in administration 
and supervision of school programs. 
This chapter presents the data gathered and answers the 
questions listed in chapter l regarding the personal and professional 
characteristics about the principal and the position of the principal-
ship in Seventh-day Adventist elementary schools in the Southwestern 
United States. Specific attention is given to the following: 
1. Personal and professional characteristics of the prin-
cipal: (a) academic and professional educational training, 
52 
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(b) professional education experience, (c) membership in professional 
organizations and professional growth activities, (d) church and com-
munity activities, (e) selected personal characteristics, (f) use of 
administrative time in the area of duties and responsibilities, 
(g) elementary, high school and college training. 
2. Opinions and perceptions about the improvement of the 
position of the Seventh-day Adventist elementary school pr-incipals, 
such as (a) credential requirements, (b) conditions which hinder the 
exercise of professional duties, (c) reasons for leaving or continuing 
] in the position of the principalship, (d) improvement of graduate 
~ study programs in Education Administration at Seventh-day Adventist 
colleges and universities. 
Basic Data and Total 
Gt'oun Information -=------
Of the total 160 questionnaires mailed, 122 were returned. 
This return represents 76.25 per cent of the total questionnaires. 
Table l shows how many questionnaires were sent to each conference and 
the percentage of the returns by conference. The Central California 
Conference at 86.20 per cent has the highest percentage of returns. 
The lowest percentage of returns was fro~ the Hawaiian Islands with. 
55.50 per cent of mailed questionnaires returned. Section two of 
Table l shows the group breakdown by enrollment-size groups. The 
principals of schools with l-50 students returned 53.27 per cent of 
the questionnaires. The smallest group of returns was from the prin-
cipals of schools with 51-100 pupils, returning 14 questionnaires, or 












BASIC DATA ON QUESTIONNAIRES 
MAILED AND RETURNED 
Category Mailed Returned 
Total Group 160 122 
Conference Groups 
l. Southern California 24 15 
2. Southeastern California 24 19 
3. Central Ca.Tiforn ia 29 25 
4. Northern California 46 38 
5. Nevada-Utah 14 9 
6. Arizona 14 11 




l. 1-50 students 65 
2. 51-100 students 14 
3. 101-200 students 23 
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Undergraduate and graduate training. Of the 122 returns, 115 princi-
pals reported the college or university where they took undergraduate 
training. Approximately 78 per cent of the principals received their 
undergraduate degrees from one of five Seventh-day Adventist colleges: 
Pacific Union College, La Sierra College, Walla Walla College, Andrews 
University, Atlantic Union College. Of the ll5 principals reporting, 
13 degrees were obtained in other than Seventh-day Adventist institu-
ti ons. Tab 1 e 2 shows the number of pri nc-i pa 1 s who received the 
Bachelors degree at the various private and state institutions. 
Professional degrees beyond the Bachelors degree were reported 
by 54 principals. This represents 44.26 per cent of the total report-
ing. These professional degrees were rece·ived at 20 different uni-
versities. Thirty-four of the 54 degrees were obtained at the 
fol'lowing Seventh-day Adventist institutions: Loma Linda Un-iversity--
13 degrees, Pacific Union College--ten degrees, Andrews University--
seven degrees, Walla Walla College--three degrees, Union College--one 
degree. The breakdown for these degrees is shown in Table 3. 
Table 4 shows that four of the principals completed Doctors 
degrees at various public institutions in California, Michigan and 
Oregon. Principals with doctorates hold positions in the following 
conferences: Central Californ·ia--two principals, Northern Califor-
nia--one principal, Southeastern California--one principal (who holds 
an Educational Specialist degree from Loma Linda University). The 
data indicate 30.30 per cent of the principals have taken l-30 
semester hours of credit beyond their highest degree, and 19.70 per 
cent have taken over 30 semester hours beyond their highest degree. 
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TABLE 2 
NUMBER OF PRINCIPALS WHO RECEIVED BACHELORS DEGREES 
AT VARIOUS COLLEGES AND UNIVERSITIES 
Name of Institut·ion 
Pacific Union College* 
Loma Linda Un i vers ity*·k 
Walla Walla-College* 
Andrews University** 
Atlantic Union College* 
Un·ion Co"llege* 
California State University, 
Chico 
University of Southern 
California 
Canadian Union College* 
Avondale College* 
Ca 1 iforni a State University, 
Long Beach 
California State University, 
Fresno 
Illinois State University 
Oakwood Co 11 ege* 
Portland State University 
California State University, 
San Diego 
Southern l~issionary College* 
Southwestern College* 
University of Kansas 
California State University, 
Sacramento 
University of Colorado 
Total Reporting 























*Seventh-day Adventist College 


























NUMBER OF PRJ NC !PALS WITH MASTERS DEGREES 
FROM VARIOUS COLLEGES AND UNIVERSITIES 
Name of Institution 
Lorna Linda University* 
Pacific Union College* 
Andrews UniversHy* 
California State Un·iversHy, 
Chico 
Walla Walla College* 
Col ora do State Un i vers ·i ty 
Michigan State University 
California State Un-iversity, 
Northridge 
Azusa Pacific 
University of California, 
Davis 
California State University, 
Long Beach 
Cal'iforn·ia State University, 
San Francisco 
West Washington College 
Union College* 
University of Colorado 
Arizona State University 
Butler University, 
Indianapolis 
Notre Dame University 
Southeastern Oklahoma 
University 
University of Tennessee, 
Chattanooga 
Total Reporting 


















































NUI~BER OF PRINCIPALS WITH DOCTORATES OR EDUCATIONAL 
SPECIALISTS FROM VI\RIOUS UNIVERSITIES 
Institution 
California State University 
Unive1·sity of Southern 
California 
l~ichigan State University 
Oregon State University 
















These percentages indicate that 61 principals are engaged in signifi-
cant professional growth towards a higher degree or professional self-
improvement. 
Professional credentials. There were 55 principals reporting to have 
a Masters degree as their highest degree. Of these, 49 held profes-
sional elemental'Y teaching credentials and 29 held elementary admin-
is tra tor ' s c reill;_n_tj_a_l_s~l\1l_b_u_t_on_e_o_Ube_pJ'jJJdpaJ_s_o_dmiqj_s-te-d.ng!~----~ 
a school of two hundred or more students held an administrative ere-
dential. 
Table 5 gives the breakdown of those pri nc ipa 1 s with Masters 
degrees and holding professional and elementary administrative ere-
dentials. It is significant to note that of the 122 principals, 
23.70 per cent held valid elementary administrative Cl'edentials. 
However, as the size of the school increases, the percentage of prin-
cipals holding administrative certification increases correspondingly. 
In the size group IV of two hundred or more students, 93 per cent of 
the principals held administrative credentials (see Table 6). 
Ranking of professional courses. The quality of graduate study, and 
not the number of courses a princjpal takes, has been researched by 
the American Association of School Administrators and the National 
Council for Accreditation of Teacher Education. 1 It was decided that 
simplified rating be done on the courses required by most Seventh-day 
Adventist graduate school programs for the Masters degree in Educa-
tional Administration. The Seventh-day Adventist Education Department 
requires a ~asters degree or equivalent in administration before 







NUMBER OF PRINCIPALS \'ITH VARIOUS BACCALAUREATE AND 
PROFESSIONAL DEGREES TABULATED ACCORDING TO 
CONFERENCE AND ENROLLMENT SIZE 
Category B.A., M.A. B.Sc. 
Total Grou_Q. 59 55 
Conference 
l. Southern California 6 7 
2. Southeastern California 10 9 
3. Central Cal Hornia 7 16 
4. Northern California 21 15 
5. Nevada-Utah 4 3 
6. Arizona 9 2 
7. Hawai ·j 2 3 
Total 59 55 
Enrollment Size 
l. 1-50 students 43 19 
2. 51-100 students 7 6 
3. 101-200 students 6 16 
4. 201+ students 3 14 
Total 59 55 
60 




















NUMBER OF PRINCIPALS WITH MASTERS DEGREES, ELEMENTARY 
ADt1111ISTRATIVE AND ELD-1ENTARY PROFESSIONAL 
CERTIFICATION 
61 
Category Masters Professional Administrative Elementary Elementary 
Total Gl'OUp 55 49 29 
Conference 
l. Southern Ca. 7 7 5 
2. Southeastern Ca. 9 7 4 
3. Central Ca. 16 15 9 
4. Northern Ca. 15 16 9 
5. Nevada-Utah 3 2 l 
6. Arizona 2 l 
7. Hawaii 3 l l 
Total 55 49 29 
Enrollment Size 
l. l-50 students 19 19 4 
2. 51-100 students 6 4 4 
3. 101-200 students 16 11 8 
4. 201+ students 14 15 13 







certification with an administrator's credential be given. Post-
masters work in school administration, particularly a doctorate, is 
now being given a high order of preference. 
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It was with this background in mind that two questions were 
asked: To what extent has the Seventh-day Adventist elementary prin-
cipal been professionally prepared? and, What value does the principal 
place on the various courses taken during his professional training? 
The pr·incipals were also asked which courses wer-e taken before or 
after their first principalship. The questinnnaire listed 18 graduate 
courses in education and related fields. The courses listed were 
those that are most often required by professional educators, uni-
versities and colleges. 
Tables 7 and 8 show the courses listed in the questionnaire, 
the number of principals who took that course, whether it was taken 
before or after their first principalship, how they rated each course, 
and an index number derived by the formula explained in an earlier 
chapter. It is significant to note that Legal Aspects, Public and 
Community Relations and School Finance held the top three ranks in the 
index system. The fact that the course State and County School 
Administration ranked 17 is indicative of the fact that the parochial 
school p~incipals are not involved in this area, and does not neces-
sarily reflect the value of that course in the eyes of a public school 
administrator. The data on Table 8 show that a greater percentage of 
principals took more graduate work after their first principalship 
than before obtaining a position as principal. This would indicate 



















PERCENTAGE OF PRINCIPALS WHO HAD TAKEN CERTAIN COURSES 
BEFORE AND AFTER THE FIRST PRINCIPALSHIP 
63 
Number Percentages Title of Course of 
Cases Before After 
History of Seventh-day 
Adventist Education 62 39.34 11.48 
Comparative and Inter-
national Education 18 6.56 8.20 
Educational Statistics 50 18. 25 22.13 
Educational Research 50 17.21 23.77 
Principles of Educational 
Adnri ni stra t ·ion 75 22.13 39.34 
Secondary School 
Admin·istration 48 13.93 25.41 
Organization and Adminis-
tration of Public Education 33 12.30 22.95 
State and County School 
Administration 7 1.64 4.10 
Public and Community 
Relations 21 7.38 9.84 
Legal Aspects of Public 
Education 49 12.30 27.87 
School Finance and Business 
Administration 44 1 0. 66 33. 61 
Supervision of Instruction 
and Curriculum 58 9.84 37.70 
Schoo 1 Plant Planning 35 8.20 20.49 
Elementary School 
Curriculum 66 30.33 23.77 
Elementary School 
Administration 38 13.93 27.05 
Early Childhood Education 47 29. 51 9.02 
Program Planning and 

























RANK AND NUMBER OF PRINCIPALS RATING THE VALUE 
OF COURSES TAKEN IN TERMS OF HELPFULNESS 
Course Before After Very Helpful Helpful 
Legal Aspects 15 34 28 13 
Public and Community Relations 9 12 11 5 
School Finance and Business 
Administration 13 41 23 24 
Supervision, Instruction and 
Curriculum 12 46 23 27 
Program Planning and Evaluation 9 19 9 16 
Early Childhood Education 36 11 16 22 
Principles of Educational 
Administration 27 48 22 40 
Elementary School Administration 19 29 13 27 
Secondary School Administration 17 31 13 26 
Elementary School Curriculum 37 29 17 33 
Administration of City School 
Systems 5 6 3 4 
Organization and Administration of 
Public Schools 15 28 9 20 
Educational Research 21 29 11 22 
School Plant Planning 10 25 9 14 
History of Seventh-day Adventist 
Schools 48 14 9 36 
'111111'11'' Ill II '1l 'il il 'I' I 
Slightly No. of Index Helpful Cases 
7 49 1.56 
4 21 1.65 
I 
8 44 1. 73 
8 58 1.74 
3 28 1. 79 
7 47 1.80 
10 75 1.83 
6 38 1.85 
8 48 1.89 
13 66 1.94 
3 11 2.00 
11 33 2.05 
14 50 2.06 
11 35 2.06 
"' 14 62 2.10 _,. 
1'1 .. 1. 









TABLE 8 (continued) 
Course Before After Very Helpful Helpful 
16. Comparative and International 
Education 8 10 2 9 
17. State and County School 
Administration 2 5 2 1 
18. Educational Statistics 23 27 3 23 
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because of a felt need for help in a specific area or taken to com-
pl ete the requirements for administrative certification. 
It is interesting to note that courses that are required, such 
as Research Statistics, Organization and Administration of Public 
Schools and Adventist Educational History were rated from 2.00 to 
2.41, indicating the principals felt these courses were only slightly 
helpful to them in their work as school administrators. 
In view of the fact that the respondents were principals of 
Seventh-day Adventist e 1 ementary schoo 1 s, it "is poss ·j b 1 e that this 
influenced the choice of the course· work taken according to the felt 
need and useful ness to the system in wh·i ch the respondents worked. 
Some of the courses listed were only offered at Seventh-day Adventist 
institutions and therefore would not be available to those who took 
their degrees at state colleges or universities. 
Summary 
l. One hundred two of the 115 principals reporting received 
their undergraduate training from one of 11 Seventh-day Adventist 
colleges or universities. 
2. Sixty-four per cent of the principals reporting rece·ived 
undergraduate degrees from one of" three western United States 
Seventh-day Adventist colleges--Pacific Union College, Lorna Linda 
University or Walla Walla College. 
3. Of the 122 respondents, 54 (44.26 per cent) completed the 
Masters degree. 
4. Of the 54 Masters degrees, 34 (62.96 per cent) were taken 
at Seventh-day Adventist institutions. 
5. Five of the 122 respondents have completed post Masters 
degrees--four doctorates and one educational specialist. 
6. Of the 55 principals with Masters degrees, 29 (23.70 per 
cent of total reporting) hold administrative credentials. 
7. Seventy-five principals have taken Principles of Educa-
tional Administration and rated it with an index number of 1.83 on a 
sea 1 e of one to three. 
8. Legal Aspects of Education was rated as the most useful 
67 
course by principals. An index number of 1.56 was given on the scale 
of one to three. 
9. Educational Stat"istics was taken by 50 principals and 
received the lowest index number in terms of usefulness in the prin-
C"ipal's work. 
10. Eleven of the 18 courses received an index number of 2. 00 
or below, which indicates that most of the principals agreed that most 
of the courses lis ted were helpful in their· work. 
Personal and Professional 
Chat'acteri sti cs 
The majority of states require professional experience in an 
educational environment prior to attaining a position as principal. 
The Seventh-day Adventist educational system requires a Masters degree 
and one year of admi ni strati ve experience to qualify for the Seventh~ 
day Adventist Administrator's Credential. It was important, there-
fore, to research what educational experience and positions the 
Seventh-day Adventist elementary principal has had. 
Section IV of the questionnaire·,related to professional 
so· -
g __ _ 
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positions and experience sought to answer the following questions: 
l. How old was the principal when he or she began working in 
educational positions? 
2. How old was the principal when he or she attained his or 
her first principalship? 
3. How many years of experience has the principal had in 
various educational positions and levels? 
4,· Did the principal aspire to the position, or was he or she 
recruited to the position? 
Age of SDA elementary principals. Slightly more than half (53.30 per 
cent) of the principals reported their present age as over 40 years. 
Jaqua' s2 study of 1967 reported that 51.5 per cent of the pri nci pa 1 s 
were over 40 years of age. Southern California and Southeastern 
California were the only conferences hiring principals in the 20- to 
25-year age range. All five of these young principals were in small 
schools of less than 50 students. Table 9 presents the data dealing 
with the principals' ages. 
Table 10 shows the distribution of principals' ages when they 
began their service in education. The phrase, ''began service in 
education," refers to the time when the principal was employed in an 
official position of teacher or similar educational job, public or 
private. Eighty-seven per cent of the principals began their educa-
tional careers before the age of 30, and 61 per cent beg<:m before the 
age of 25. Only two principals (1.6 per cent) began their careers 
in education after the age of 40. 




1. Southern California· 
2. Southeastern California 
3. Central California 





1. 1-50 students 
2. 51-100 students 
3. 101-200 students 
4. 201+ students 
111\ll :, I' 
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TABLE 9 






































































































AGE OF PRINCIPAL UPON BEGINNING SERVICE IN EDUCATIO 
I Group l I Group 2 G1·oup 3 I Group 4 ' ! ' Category 
' 
I 


















l • Southern California ' 13 86.7 2 13.3 - - - -
2. Southeastern California 11 57.9 2 10.5 5 26.3 l 5.3 
3. Central California 13 52.0 9 36.0 2 8.0 - - ' 
4. Northern California 19 50.0 15 39.5 3 7.9 1 2.6 ' 
5. Nevada-Utah 5 55.6 I n 22.2 2 22.2 
' 




By Enrollment Size 
1. l-50 students 38 59.4 18 28. 1 6 9.4 2 3. l 
2. 51-100 students 9 64.3 3 21.4 2 14.3 - -
3. 101-200 students 13 56.5 6 26. 1 3 13.0 - -
4. 201 + students 14 70.0 4 20.0 
I 
2 l 0. 0 - -
" 0 
'" i·'!' · 1111·: II ,,, " I .. L .• I., I 1, i ', llill i II ' ' Ill, I. 
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A high degree of consistency and accuracy was found in corre-
lating parts II and IV of the questionnaire in the examination of the 
total educational experience of the principals. This accuracy indi-
cates a high degree of reliability on the part of the principals 
reporting. 
Table 11 presents the data on the age of the principals in 
attaining the position of their first principalship. The data indi-
ca·e !)g-:t per cent of the pnncipaisaftained-fheirTirst principal-
ship before the age of 30, and 9.8 per cent after the age of 40. 
Other data gathered but not reported on the table indicate that 24.59 
per cent of the principals actually aspired to be principals, while 
70.49 per cent indicated they did not aspire to the position but were 
recruited into the position of principal. 
Table 12 reports the number of years of experience the prin-
cipals have worked in various educational positions and levels. There 
were 105 principals reporting to have worked as elementary teachers--
41 of the 105 had spent more than nine years as elementary teachers. 
It is interesting to note that 15 principals have worked at the col-
lege or university level from one to eight years. The two positions 
showing the longest years of experience and the largest number of 
principals involved are those of elementary teacher and elementary 
principal. This indicates that the majority of principals are working 
in the area where they have had the most experience. 
Summary 
1. At the time of this study, 53.3 per cent of the prin-




AGE ATTAINING FIRST PRINCIPALSHIP 
r Group 1--r---Gruup 2 I 
Category 20-25 I 26-30 
Years % I Years % 
; 
Total Group 29 23.7 I 44 36.0 
Bv Conference I I 
I i. Southern California ' 3 20.0 8 53.3 2. Southeastern California 6 31.6 3 15.8 
3. Central California 4 16.0 I 9 36.0 
4. Northern California 6 15.8 I 17 44.7 
' I 5. Nevada-Utah I 3 33.3 I l 11.1 
6. .1\ri zona I 6 54.5 I 3 27.3 7. Hawaii 1 20.0 3 60.0 I I 
Bv Enrollment Size I I 
1. l-50 students 20 31.3 19 29.7 
2. 51-100 students 1 7.4 5 35.7 
3. 101-200 students 4 17.4 11 47.8 
4. 201+ students 4 20.0 8 40.0 
rm n ·, · 111 1·. ·,r . 'll: 
31-40 I 











I l 20.0 
14 21.9 
6 42.8 























THE PRINCIPAL'S YEARS OF EXPERIENCE IN VARIOUS SEVENTH-DAY 
ADVENTIST AND PUBLIC EDUCATIONAL POSITIONS 




2. Approximately 12.3 per cent of the principals began 
careers in education after the age of 30. 
3. The largest group of principals (44) attained their first 
principalship between 26 and 30 years of age. 
4. Only 9.8 per cent entered their first principalship after 
the age of 40. 
5. About 25 per cent of the principals planned or aspired to 
the position; the remaining 75 per cent were invited or recruited to 
the position. 
6. The majority of Seventh-day Adventist elementary school 
principals spent six or more years as elementary school teachers 
prior to becoming principals. 
7. Thirteen of the elementary principals reported they had 
had experience as secondary school principals. 
8. Fifty-five principals reported having five or less years' 
experience as elementary school principals. 
CommunHy and Professional Activities 
The responsibilities of the Seventh-day Adventist elementary 
principal and the dynamic characteristics of the church community in 
which he or she works require continuous professional growth on the 
part of Seventh-day Adventist church school leaders. Some of the 
possibilities for in-service training and professional growth activi-
ties lie in the principal's participation and involvement in various 
activities sponsored by the community, church and professiona 1 
organization. 





relationship with the community through participation in local com-
munity activities. Also it is possible to bring the church-related 
school into the total community educational perspective through a 
75 
broader understanding of community needs. Participation in service 
clubs, civic organizations, organizations for cultural and educational 
development of young men and women are among some of the activities 
that may aid in the professional growth of the Seventh-day Adventist 
elementary school principal. Sincere an.d active support of the local 
church organization is a method of in-service growth needed to support 
the spiritual life of the school for which the principal has botn 
leadership and respons·ibility. 
Professional associations at local, county, district, state 
and national levels are other areas of in-service development. In 
addition to these, the Seventh-day Adventist Church Department of 
Education ho 1 ds institutes, conferences and workshops wh 'ich the pri n-
cipals are encouraged to attend and participate in. 
Membership in service and fraternal organizations. Fifteen principals 
(12.30 per cent) reported having membership in service, fraternal or 
veteran's organizations. Tables 13 and 14 give the number of prin-
cipals and percentage of principals in the various conferences and 
school size groups who participated in service or fraternal organiza-
tions. The principals in the Central California Conference showed the 
greatest participation with 12 per cent of the principals belonging 
to Kiwanis and 4 per· cent to Lions Clubs. Principals of schools with 
two hundred or more students showed 20 per cent participation in 











B~ Enrollment Size 
l. l-50 students 
2. 51-100 students 
3. 101-200 students 







NUMBER OF PRINCIPALS HAVING t1EMBERSHIP IN SERVICE, 
FRATERNAL AND VETERAN'S ORGANIZATIONS 
Organizations 
American Rolary Kiwanis Lions Legion 
2 4 1 l 
- 1 
' - - - I - 3 1 -
l - - -
- ·- - -
1 - - -
- - l -
- l 
l - - 1 
l 3 - -



































By Enrollment Size 
1 • 1-50 students 
2. 51-100 students 
3. 101200 students 
4. 201+ students 
TABLE 14 
PER CENT OF PRINCIPALS HP.VING f·~EMBERSHIP IN SERVICE, 
· FRATERNAL AND VETERAN'S ORGANIZATIONS 
Organizations 
Rotary Kiwanis Lions American 
% % % Legion % 
1. 64 3.28 .82 .82 
- 6.67 - -
- - - 5.26 
- 12.00 4.00 -
2.63 - - -
- - - -
9.09 - - -
- - 1. 56 
- 7.14 
- - - 4.35 
5.00 15.00 



















principals from schools with 51 to 100 students had 7.14 per cent 
participation, while principals from larger schools of 101 to 200 
students had 4.35 per cent participation in service or fraternal 
organizat-ions. 
Community service activities. Forty-three principals (35.55 per cent) 
indicated they participated in community service activities. Tables 
15 and ]6 give the numbers and per cent of principals in each confer-
ence, each enrollment size group and total who participated in the 
given number of community services. All conferences and school size 
groups showed active part·icipation in the Red Cross, ranging from 
4 per cent to as high as 33 per cent between conferences. There was 
minimal participation in the Community Chest, Scouts, 4-H and YMCA, 
with a range of 2.46 to 3.28 per cent on the part of the total group 
of principals. Information related to these tables was the amount of 
time per week the principals gave to community service work. Seventy-
six per cent reported giving no time to community service. Two 
principals reported as high as nine hours per week. Eighteen prin-
cipals reported giving one to two hours per week. It is interesting 
to note that the group of principals from the smallest schools showed 
greater participation than those from larger school groups. 
Church activities. All principals of Seventh-day Adventist schools 
are members of the Seventh-day Adventist church, although two prin-
cipals did not respond to this section of the questionnaire. Table 
17 gives the number of principals in the total group, each conference 












Hav1a i i 
Bt Enrollment Size 
l. 1-50 students 
2. 51-100 students 
3. l 01-200 students 
4. 201+ students 
---···--- ... - .. 
TABLE 15 
NUMBER OF PRINCIPALS WHO PARTICIPATED IN A GIVEN 





















































































Bt Enrollment Size 
1. 1-50 students 
2. 51-100 students 
3. 101-200 students 
4. 201+ students 
1· I I 
TABLE 16 
PER CENT OF PRINCIPALS WHO PARTICIPATED IN A GIVEN 
NUf~BER OF COMMUNITY SERVICE ACTIVITIES 
Community Red Scouts Community Chest Cross Club 
% % % % 
2.46 13.41 2.46 -
6.67 13.33 - -
5.26 21.05 .. - -
- 4.00 4.00 -
- 13.16 5.26 -
- 33.33 - -
9.09 - - -
- 20.00 
3.13 17.19 4.69 -
- 7.14 - -
- 4.35 - -
5.00 15.00 - -
11: 'ill !; lli 1• 
































NUMBER AND PER CENT OF PRINCIPALS IN EACH GROUP AND IN .. ALL SCHOOLS, HAVING 
GIVEN TOTAL NUMBER OF YEARS OF SEVENTH-DAY ADVENTIST MEMBERSHIP 
Category l-5 % 6-10 % 11-20 % Years Years Years 
Total Group 2 1.64 5 4. l 0 24 19. 57 
By Conference 
Southern California - - - - 2 13. 33 
Southeastern California - - - - 6 31.58 
Central California l 4.00 - - 2 8.00 
Northern California l 2.63 2 5.26 6 15.79 
Nevada-Utah - - 1 11.11 4 44.44 
Arizona - - - - 4 36.36 
Hawaii - - 2 40.00 - -
By Enrollment Size 
l. l-50 students l 1.56 4 6.25 16 25.00 
2. 51-100 students - - - - 2 14.29 
3. l Ol-200 students - - l 4.35 5 21.74 
4. 201+ students l 5.00 - - l 5.00 
II: ' I . il llli 
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membership in categories of four increments by years. It is signifi-
cant to note that 73 per cent of the principals have been church 
members for more than 21 years. It should also be noted that several 
principals counted years of membership as those years since baptism 
by immersion at the age of 12 or 13, while others counted from birth 
as they were born into a Seventh-day Adventist family. The data also 
indicate that two principals (1.64 per cent) of the whole group have 
been church members for less than five years. 
Because all Seventh-day Adventist educators must be members 
of the Seventh-day Adventist church, it was felt important to treat 
data related to church activities separate from other areas of com-
munity serv·ice. Table 18 lists nine leadership positions with·in the 
Seventh-day Adventist community church structure and the number and 
per cent of principals holding one or.more of these nine positions. 
It should be noted that "it is possible for one person to hold more 
than one position at the same time in a given church. The positions 
of Church Elder and Sabbath School Teacher are equally represented by 
66 principals. It is interesting to note that 16 principals are 
either ordained or licensed members of the clergy. 
Professional organizations and activities. Tables 19 through 21 
present information related to membership and participation in various 
professional organizations. Table 19 deals with total group informa-
tion, Table 20 with conference information and Table 21 with enroll-
ment size school groups. It ·is interesting to note that the organi-
zation with greatest participation and membership was the National 
Association of Secondary School Principals with 15 members of which 
,--
TABLE 18 
NUMBER AND PER CENT OF PRINCIPALS .WHO PARTICIPATED 







NUMBER AND PER CENT. OF PRINCIPALS HAVING MEMBERSHIP IN 
VARIOUS PROFESSIONAL ORGANIZATIONS AND PARTICIPATING 




No. % No. % 
National Education Association 2 1.64 . 82 
National Association of 
Secondary. School Principals 15 12.30 12 9.84 
State Teachers' Association 4 3.28 3 2.46 
State Association of Secondary 
School Principals l .82 l .82 
American Association of School 
Administrators 5 4.10 3 2.46 
Association for Supervision and 
Curriculum Development 10 8.20 5 4. l 0 
State Association of Schoo 1 
Administl'ators 3 2.46 3 4. l 0 






NUMBER AND PER CENT OF PRINCIPALS IN EACH CONFERENCE HAVING 
MEMBERSHIP IN VARIOUS PROFESSIONAL ORGANIZATIONS 
I , 
Southern Southeastern\ Central \ Northern • Nevada 
Professional California California California I Cal iforniai Utah 
Organizations 
No. % No. % jNo. % No. % No. % 
I '' . I 
National Education Associaton 1 6.67 - - I - - 1 2. 63i - -
I National Association of 
Secondary School Principals 4 26.67 3 15.79 4 16.00 3 7.89 - -
State Teachers' Association 2 13.33 1 5.26 - - - - - -
I 
State Association of I I 
Secondary School Principals 1 6.67 - - I - - - - - -
American Association of 
School Administrators 4 26.67 - - I - - 1 2.63 - -
Association for Supervision 
and Curriculum Development 1 l. 67 2 1 0. 53 3 12.00 4 1 0. 53 - -
State Association of 
School Administrators 2 13.33 1 5.26 I - - - - - -
Phi Delta Kappa 4.00 2 5.26 - - - :__j_ 1 - -
---- ------
























NUMBER AND PER CENT OF PRINCIPALS IN EACH ENROLLMENT SIZE GROUP 
HAVING MEMBERSHIP IN VARIOUS PROFESSIONAL ORGANIZATIONS 
1-50 50-100 101-200 
Profession a 1 Students Students Students 
Organizations % No. No. % No. % I 
National Education Association - - - - - -
National Association of Secondary 
School Principals 1 1.56 2 14.29 5 21.74 
State Teachers' Association · 1 1.56 - - 2 8.70 
State Association of Secondary 
School Principals - - - - - -
American Association of School 
Administrators - - - - 2 8.70 
Association for Supervision and ' 
Curriculum Development 1 1.56 l 7.14 2 8.70 
State Association of School 
Administrators - - - - 3 13.04 
Phi Delta Kappa I 2 3.13 - - - -I ------- ---· --------
i, 
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12 are participating members. This interest in secondary principal-
ship is due to the fact that 33 of these elementary principals also 
administer secondary levels of education. This secondary school in-
formation will be dealt with in a later table. Southern California 
Conference has the highest number (15) of principals having membership 
in the various professional organizations. Ten principals belonged 
to the Association for Supervision and Curriculum Development, but 
this assocfation had lower participation percentage than the National 
Association of Secondary School Pr·incipals. The schools with enroll-
ments of 201 or mol'e students showed the greatest membership and 
participation percentages of all groups. This is due to the fact that 
the principals of large schools do not have the teaching load which 
allows them to be able to leave their schools more easily. 
Pl'Ofessional growth activities. Of the 122 principals responding to 
the questionnaire, 110 (90.16 per cent) attended Seventh-day Adventist 
educational institutes, as shown in Table 22. One hundred seven 
principals (87.70 per cent) had taken professional courses in colleges 
or universities. Eighty-four participated in workshops or confer-
nces. It should be noted that six (4.92 per cent) published articles. 
In Jaqua's 3 study of 1967, 9. l per cent of the Seventh-day Adventist 
principals published articles during a five-year period. 
In separating the professional growth data by conferences, 
Southern California leads with 100 per cent of the principals attend-
ing Seventh-day Adventist conferences, 53 per cent taking part in 
research and 93 per cent participating in conferences and workshops. 
3Jaqua, 't 164 op. c 1 • , p. • 
TABLE 22 
NUMBER AND PER CENT OF PRINCIPALS IN TOTAL GROUP 
WHO PARTICIPATED IN VARIOUS SPECIFIED 




Hawaii had 100 per cent of the principals involved in professional 
course v1ork; Southeastern California also ranked high in course work, 
with 95 per cent participation. The principals of Southern California 
also ranked much higher than other conferences in educational talks to 
civic organizations, with 40 per cent of the principals participating. 
Tables 23 and 24 present these data, as well as a breakdown of parti-
cipation by the principals in profess·ional growth activities accord-
; ng to -en roll ment size groups. 
Summary 
1. Fifteen principals (12.30 per cent) indicated membership 
in service and fraternal organizations. 
2. One of the principals belonged to a veteran's organiza-
tion. 
3. K·iwanis and Rotary Clubs are the service organizations in 
which the largest number of principals held membership. 
4. Central California Conference had 12 per cent of its 
principals belonging to the Kiwanis Club. Fifteen per cent of the 
principals in large schools of 201 or more students held Kiwanis Club 
memberships. 
5. Seventeen per cent of the principals in small schools of 
one to 50 students participated in Red Cross activities. This repre-
sents the highest participation (ll) of any group or conference in a 
single community service organization. 
6. Principals of large schools indicated less participation 






NUMBER AND PER CENT OF PRINCIPALS IN EACH CONFERENCE WHO 
PARTICIPATED IN PROFESSIONAL GROWTH ACTIVITIES 
-· 
Professional Growth Southern S.Eastern i Central Northern Nevada Ca 1 if. r1·- I ~l·f Ca 1 if. Utah Activities va 1 t., I t...-a l • I 
No. % No. % I No. % No. % No. % 
I 
I 
' Attended Public Institutes 12 80.0 4 21.1 1 6 24.0 8 21.2 l 11. l 
! 
Attended Seventh-day 
94.7124 Adventist Institutes 15 l 00. 0 18 96.0 31 81.6 ,9 l 00.0 
Taken Professional Courses 12 80.0 18 94.7123 92.0 32 84.2 ;8 88.9 
Published an Article 3 20.0 - - I 2 8.0 l 2.6 - -
Given Educational Talks to I 
' Civic Organizations 6 40.0 l 5.3 3 12.0 2 5.3 2 22.2 
Taken Part in Research 8 53.3 6 31.6 8 37.0 17 44.7 3 33.3 
Pursued Research in Educa- I I tional Institution as Part 
of Formal Study 5 33.3 6 31 • 6 . 9 36.0 6 15.8 3 33.3 
Participated in Conferences 
and Workshops 14 93.3 14 73.7 19 76.0 I 26 68.4 4 44.4 
Broadened Experience Through I I ! 
I Travel 11 73.3 3 15.8114 56.0 16 42. 1 4 44.4 
'· I I 'I' ', I 
1' '11 ::::( 'ij 
Arizona Hawaii 
No. % No. % 
2 18.2 1 - -
9 81.8 4 80.0 
9 81.8 5 l 00.0 
- - - -
3 27.3 l 20.0 
] 9. l 2 40.0 
3 27.3 1 20.0 
5 45.5 2 40.0 





NUMBER AND PER CENT OF PRINCIPALS IN EACH ENROLLMENT SIZE GROUP 
WHO PARTICIPATED IN PROFESSIONAL GROWTH ACTIVITIES I 
------- - - ---- -- --
Professional Growth l-50 50-100 100-200 Students Students i Students Activities 
No. % No. % i No. % 
Attended Public Institutes 6 9.4 4 28.6 11 47.8 
Attended Seventh-day Adventist Institutes 54 84.4 14 100.0 22 95.7 
Taken Professional Courses 54 84.4 13 92.9 20 87.0 
Published an Article 3 4.7 1 7. 1 1 4.4 
Given Educational Talks to Civic 
Organizations 7 11.0 . 2 14.3 
I 
4 17.4 
Taken Part in Research 17 26.6 5 35.7 11 47.8 
I 
Pursued Research in Educational Institu-
tion as Part of Formal Study 14 21.9 5 35.7 I 9 39.1 
Participated in Conferences and I 
Workshops 38 59.8 9 64.3 19 82.6 
I 
Broadened Experience Through Travel 31 48.4 7 50.0 12 52.2 
- ----- ---- ---------- -- ---- ! 
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7. All principals of Seventh-day Adventist elementary schools 
were members of the Seventh-day Adventist Church. 
8. Seventy-three per cent (89) reported membership for more 
than 21 years in the Seventh-day Adventist Church. 
8. Church elders and Sabbath School teachers were the two 
church offices held most frequently by the elementary school prin-
cipals. 
10. Sevent~en principals held ~redentials of ordained min-
isters or licensed ministers of the Seventh-day Advent·ist Church. 
11. Church-related activities were reported separate from 
time spent on other community service activit-ies. 
12. Principals of small schools spent more time in community 
service activities than did principals of larger schools. 
13. The National Association fol' Secondary School Principals 
had more principals as members and participants than any other pro-
fessional organization. 
14. Those who held membership in one professional organization 
usually held membership in a second organization. 
15. One principal was a member of the State Association of 
School Administrators. 
16. Southern California Conference held the most memberships 
(15) in professional organizations. 
17. Principals of the Hawaiian Conference reported no member-
ship in professional organizations. 
18. Principals of larger schools generally held more member-
ships in professional organizations than did principals of small 
schools. 
19. The attendance at a Seventh-day Adventist Educational 
Institute was the professional growth activity with highest level of 
participation (llO .participants, 90.16 per cent) of the principals. 
20. Taking professional courses ranked second as ~ profes-
93 
sional growth activity for the principals (107 participants, 87.70 per 
cent). 
21. Six principals published articles (4.92 per cent). 
22. Southern California and Nevada-Utah Conferences had 100 
per cent participation of prinC"ipa·ls in Seventh-day Adventist Jnsti-
- tu"Ces: 
23. Principals of larger schools generally participated in 
professional growth activities more than principals of smaller 
schools. 
Person<l.UJld_l.eg!_lj_lt_atus of 
the Seventh-day Adventist 
Principal 
The purpose of this section is to present the data related to 
the personal and legal status of the Seventh-day Adventist elementary 
principal. Among the major concepts of the principal's personal 
status are included his religious educational background, home owner-
ship and dependency load. The economic status of the Adventist ele-
mentary principal is reported in Appendix C. The wage scale is con-
trolled by the Pacific Southwest Region of the Seventh-day Adventist 
Church and is published in agreement with the 1vage seale set by the 
General Conference of Seventh-day Adventist churches. The wage scale 
is reviewed and upgraded yearly and becomes effective in July of each 
year. The Seventh-day Adventist administrator does not have tenure--
I 
1 
his or her contract is not with the employing school but with the 
local state or regional conference in whose geographical area the 
school is located. In addition to wages, the principal receives 
94 
fringe benefits of medical assistance, educational scholarship grants 
for the family and ret·i rement benefits. In some schools the pri nci pal 
~/O.S required to live in the school housing and a modest rent was 
charged. In most cases the principal had the option to buy or rent 
in a location of his or her choice. The medical policy covers 75 per 
cent of all medical, dental and optical charges, including medicines. 
Ninety per cent of medical costs over $1000 incurred as an inpatient 
in a hospital is paid by the employing conference. Each employing 
organization must pay an amount set by the General Conference working 
policy into a retirement fund which is called sustentation. Each 
principal is to be pa·id from this fund upon retirement. 
The information to be presented in the area of general legal 
status of the principal in this study includes (a) a legal authority 
for the existence of the administration position of the principal, 
(b) the size and scope of the jurisdiction with reference to the 
school organization and staff each principal administers, (c) the 
relationship of the principals to the boards of their schools, and 
(d) from whom the principal gets support for the decisions he makes. 
Religious educational background. Tables 25 through 27 cover the 
number of years the principals were educated in Seventh-day Adventist 
schools. Table 25 deals with one to eight years of elementary and 
jurior high education; Table 26 considers the high school or academy 
years (grades nine through 12); and Table 27 covers from one to six 
--------------------------------------~~~-~~.~ .--~----~--------------~ 
Category 










By Enrollment Size 
l. l-50 students 
2. 51-100 students 
3. 101-200 students 
4. 201+ students 
-----· 
TABLE 25 
NUMBER OF PRINCIPALS WHO ATTENDED SEVENTH-DAY ADVENTIST 
ELEMENTARY SCHOOLS FOR ONE TO EIGHT YEARS 
I 
11 Year 2 Years 3 Years 4 Years 5 Years 6 Years 
No. % No. % No. % No. -% No. % No. ,, " 
! 
4 3.3 7 5.7 2 1 r I • 0 ' 7 5.7 4 3.3 4 3.3 
l 6.7 - - - - 2 13.3 - - - -
- - 2 10.5 - - - - 2. 10.5 - -
- - 2 8.0 l 4:o I 1 4.0 - - l .4 
3 7.9 2 5.3 - - - 2 5.3 2 5.3 - - - - - - 3 3.3 - - 1 11. l 
- - - - 1 9.1 1 9. 1 - - - -
- - l 20.0 l 20.0 1 20.0 - - - -
2 3.1 2 3. 1 1 1.6 5 7.8 4 6.3 2 3.1 
- - 2 14.3 1 7. l - - - - l 7. 1 
1 4.4 - - - - - - - - - -
l 5.0 3 15.0 - - 1 5.0 - - 1 5.0 
I 










































By Enrollment Size 
1. 1-50 students 
2. 51-100 students 
3. 101-200 students 
4. 201+ students 
~~~~·~~.·~--~--------------------
TABLE 26 
NUMBER AND PER CENT OF PRINCIPALS WHO ATTENDED SEVENTH··DAY 
ADVENTIST ACADEMIES FR0f1 ONE TO FOUR YEARS 
1 Year 2 Years 
I 
3 Years 
No. % No. % No .. % 
6 560 4 3.3 9 7.4 
- - - - 1 6.7 
l 5.3 - - 1 5.3 
2 8.0 2 8.0 l 4.0 
2 5.3 - - 3 7.9 
l 11. 1 1 11 .. 1 - -
- - - - 2 18.9 
- - 1 20.0 1 20.0 
I 
4 6.3 2 3.1 5 7.8 
1 7. l 1 7.1 1 7.1 
- -
I 
1 4.4 l 4.4 
l 5.0 - - 2 l 0. 0 
I 



















NUt1BER AND PER CENT OF PRINCIPALS WHO ATTENDED SEVENTH-DAY 
ADVENTIST COLLEGES AND UNIVERSITIES FRO~l ONE TO SIX YEt\RS 
- ---- ----- - ~-------- - ---- - -- - ---- --- -- ---------
Category 1 Year 2 Years 3 Years 4 Years No. % No. % No. % . No. Of " 




Southern California - - - - - - 8 53.3 
Southeastern California - - 1 5.3 4 21.1 9 47.4 
Central California 1 4.0 3 12.0 2 8.0 3 12.0 
Northern California 2 5.3 - - - - 17 44,7 
11evada-Utah - - - - 1 11.1 3 33.:3 
Arizona - - 1 9. 1 l 9. 1 2 18.:2 
Hawaii - - - - - - 3 60.0 
By Enrollment Size 
1. 1-50 students 2 3.1 5 7.8 4 6.3 I 26 40.6 
2. 51-100 students - - - - - - I 4 29.0 
3. 101-200 students 1 4.4 - - 2 8.7 8 34.8 
4. 201+ students - - - - 2 10.0 6 30.0 
---- ---
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years of co'Jlege or university training. Seventy-eight (63.9. per 
cent) of the principals reported attending Seventh-day Adventist ele-
mentary schools for at least one year. Of these 78 principals, 36.1 
per cent (44) attended Seventh-day Adventist elementary schools for 
eight years. The Seventh-day Adventist elementary principal attended 
a Seventh-day Adventist elementary school for an average of 6.25 
years. 
The Seventh-day Adventist high school is usually referred to 
as an academy. Table 26 shows the number of years elementary princi-
pals attended academies ranged from one to four years. A total of 88 
(77.13 per cent) of the total group attended academies; 69 (56.6 per 
cent) attended academy for four years. The average years of atten-
dance was 3.6 years at the academy level. It is significant to note 
that in the enro 11 ment size groups, 50 per cent or more of each group 
attended academy four years. 
As shown in Table 27, ninety-five of the 122 principals at-
tended Seventh-day Adventist co 11 eges or universities for four or more 
years. This represents 77.86 per cent of the total group. The 
average number of years for college or university attendance by the 
Adventist elementary principal wa~ 5.09 years. 
Marital status and size of family. The principals stating they were 
married numbered 114. The median number of children per household was 
2.2. This is .4 lower than the 1967 study by Jaqua, 4 which reported 
a median of 2.6. Fourteen principals reported their homes were 
4Jaqua, op, cit., p. 180. 
:..J 
childless. The largest group of 45 were families with two children. 
The smallest group ·of one family reported having six children. The 
breakdown for these data is found in Tables 28 and 29. 
Home ownership. Table 30 provides data related to home ownership. 
99 
The Nevada-Utah Conference has the highest percentage (88.9 per cent) 
of principals who own their own homes. It is significant that 71.3 
per cent ~f the principals own their homes. It should also be noted 
that Northern Cal ifronia Conference had the highest percentage of 
principals who rent homes. 
Secondary levels of __ administration. As presented in Table 31, 
thirty-three (27.04 per cent) of the total group reported they 
administered some level of secondary education. The largest group of 
21 (17.21 per cent) administer a junior academy program, which in-
cludes grades one through ten. Eight principals (6.5 per cent) 
administered four-year academy programs in addition to the eight 
grades of elementary and junior high school. 
Number of employees. In Table 32 are contained data pertaining to the 
number of employees under the principals. Southeastern California 
Conference had the highest number of schools (9) with 11 or more 
employees. Northern California Conference had the largest number 
of schools (24) with one to five employees. It is significant to 
note that 50 per cent of the schools have five or less employees and 
16 per cent have 11 or more emp ·1 oyees. 
Sources of backing for principal's authority. As can be noted in 
;,!_ 
TABLE 28 
NUMBER OF CHILDREN PER HOUSEHOLD OF THE PRINCIPALS IN 
TOTAL GROUP AND ENROLU'iENT SIZE GROUPS 





MARITAL STATUS OF PRINCIPALS 
----------------------------------- -~~~ 
TABLE 30 
NUMBER AND PER CENT OF PRINCIPALS WHO OWN THEIR OWN HOME, RENT 
THEIR HOME, OR HAVE THEIR HOf,1E PROVIDED BY THE SCHOOL 
------
Own Their Homes I Rent Their Homes 
Category i 
No. % J No. % 
Total Group 87 71.3 I 25 20.5 
By Conferences 
Southern California 10 66.7 1 6.7 
Southeastern California 14 73.7 4 2i.l 
Central California 19 76.0 1 5.0 
Northern California 26 68.4 12 31.6 
Nevada-Utah 8 88.9 1 11. 1 
Arizona 8 72.7 3 27.3 
Hawaii 2 40.0 3 60.0 
Enrollment Size Groues 
1. 1-50 students 43 67.2 18 28. 1 
2. 51-100 students 11 78.6 1 7. 1 
3. 101-200 students 18 78.3 
I 
2 . 8. 7 
4. 201+ students 14 70.0 4 20.0 
'I 'I' ", I I I.U:' u ' 'I T"ll" I 11 
Home Provided 
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NUMBER OF ELEMENTARY PRINCIPALS WHO ALSO ADMINISTERED 
SECONDARY LEVELS OF EDUCATION 




Grade 9 Grade 10 Grade 11 Grade 12 
Total Group 33 3 21 1 8 
By Conferences 
Southern California . I 5 I - 3 - 2 
Southeastern California 5 - 4 - l 
Central California 7 - 6 - l 
Northern California 12 2 6 1 3 
Nevada-Utah 2 l 1 
Arizona 2 i 
Hawaii -
--' I 






NUMBER AND PER CENT OF EMPLOYEES AD1HNISTERED BY PRINCIPALS 
Category 1 to 5 6 to '10 No. " No. % lo 
Total Group 61 50.4 21 19.7 
By Conferences 
Southern California 3 20.0 5 33.3 
Southeastern California 4 21.1 3 1 !). 8 
Central California 12 46.0 6 24.0 
l~orthern Ca 1 iforn i a 24 63.2 5 13.2 
Nevada-Utah 7 77.8 - -
Arizona 8 72.7 1 9.1 
Hawaii 3 60.0 1 20.0 
r· r ':, '~:-1'1 · !J · T II' I I 







' 11.1 I 
2 18.2 
1 20.0 




Tables 33 and 34, the three sources of backing most frequently marked 
by the principals were first, the superintendent, second, his or her 
own initiative and judgment, and th·ird, the board chairman. It is 
interesting to note that in the Northern California Conference and 
the Central California Conference, principals rely on their own ini-
tiative and judgment more than theyreliedonthesuperintendent or the 
chairman to back their decision making. Central California princi-
pals relied on the education code more than the person of the super-
intendent, whereas in all the other conferences the trend was the 
opposite. In the smaller schools of less than one hundred students, 
the board chairman's backing was thought to be equal to, and in a few 
schools, greater than that of the superintendent. In the small 
schools of one to 50 students, the principals relied more on their 
own initiat·ive than they did on the backing from the superintendent 
or any other source 1 i sted for their choice. 
Administration of board policy. Table 35 gives the number and per-
centage of the principals who stated they were the only member of the 
board to administer policy. Of 122 respondents, 69 (56.6 per cent) 
were the only board members to execute policy. Some principals ex-
plained their "no" answers in relationship to a vice-principal or a 
board chairman who assisted at times in admin·istering policies of the 
school. The conferences ranged from a low of 26.3 per cent of prin-
cipals who were the only ones to administer policy to a h·igh of 100 
per cent in the Hawaiian Conference. Principals in the large schools 
of two hundred or more students had the most assistance with admin-
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Own Initiative or 
Judgment 
TABLE 33 
SOURCES FROM WHICH THE PRINCIPALS FEEL THEY RECEIVE 
BACKING FOR THEIR AUTHORITY AND DECISION MAKING 
Southern Southeastern Central Northern Nevada 
California California California California Utah 
9 12 6 17 4 
2 4 7 14 2 
- 1 - - 2 
- 1 - - 1 
2 2 2 6 -
2 2 1 - -
5 8 3 18 4 
3 4 - 3 1 
6 7 9 18 4 
'I· 1' ' 1• I . , ~-, :, 'I 'I llli I I 
Arizona Hawaii Total 
4 1 53 
2 1 32 
- - 3 
- 1 3 
4 - 16 
2 - 7 
6 - 44 
- - 11 
4 3 51 




~~-------------- ~~~·~ ~·~=------------~. 
















SOURCES FROM WHICH THE PRINCIPALS FEEL THEY RECEIVE 
BACKING FOR THEIR AUTHORITY ,1\ND DECISION f-lAKING 
BY ENROLLMENT SIZE GROUPS 
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TABLE 35 
NUMBER AND PER CENT OF PRINCIPALS WHO WERE THE ONLY 




Southern Cal Horni a 
Southeastern California 
Central California 




Enro 11 ment Size G1·ou~ 
1. l-50 students 
2. 51-100 students 
3. 101-200 students 






























1. Seventy-eight (63.90 per cent) of the Seventh-day 
Adventist elementary principals attended Seventh-day Adventist ele-
mentary schools from one to eight years. 
2. Forty-four (36.10 per cent) of Seventh-day Adventist ele-
mentary principals attended Seventh-day Adventist elementary schools 
for eight comp ., ete years. 
3. The average years of attendance in Seventh-day Adventist 
elementary schools for all principals surveyed was 6.25 years. 
4. Eighty-eight (72.13 per' cent) of the elementary principals 
attended Seventh-day Adventist academies for a complete four-year 
high school program. 
6. The avera9e years of attendance in Seventh-day Adventist 
academies for all principals surveyed was 3.6 years. 
7. One hundred eleven (90.90 per cent) of all Seventh-day 
Advent·ist elementary principals attended a Seventh-day Adventist col-
lege or university for one to six years. 
8. Ninety-five (77.86 per cent) of Seventh-day Adventist 
elementary principals completed four or more years at a Seventh-day 
Adventist college or university. 
9. The average years of attendance at a Seventh-day Adventist 
college or university by Seventh-day Adventist elementary principals 
was 3.6 years. 
10. The med.ian number of children per household of the 
Seventh-day Adventist elementary principal was 2.2. 
11. The marital status of the principals was: 114 married, 
four single, two separated; two did not report their status. 
~--
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12. Eighty-seven ( 71.30 pel' cent) of the Seventh-day Adven-
tist elementary principals surveyed owned their own homes (home owner-
ship is to be qualified as purchasing their own home). 
13. Approximately 7 per cent of the schools provide homes for 
the principals. 
14. Thirty-three (27.05 per cent) of the Seventh-day Adven-
tist elementary principals also were administrators of secondary 
levels of education. 
15. Sixty-one (50.40 per cent) of the pr-incipals admin-istered 
a staff of five or less employees. 
16. The persons and their positions that principals looked 
to for authoritative backing were the local conference superintendent, 
the principal's own judgment and the school board chairman respec-
tively. 
17. Principals of small schools rely on their own initiative 
and judgment more than principals of large schools. 
18. Sixty-nine (56.60 per cent) of principals are the only 
members of the board who execute and administer policy. 
Analysis of the Principalship 
The following section deals with the organization and the per-
formance of the position of the Seventh-day Adventist elementary 
principalship. In this section the topics of duties, responsibili-
ties, use of time and opinions about the principal's position will be 
cons·idered. The questionnaire sought to discover information in re-
gards to the following questions: 
111 
l. To what extent do school boards provide special positions 
to assist with the operat·ion of the school facility? 
2. In the'opinion of the principal, are his duties clearly, 
generally or vaguely defined? 
3. To what extent does the principal personally perform 
specifically listed duties? 
4. How many hours per week does the principal spend teaching 
and supervising study halls? 
5. Is the principal able to hold regular office hours for 
students, teachers and parents? 
6. To what extent do principals work Sundays? 
7. How many hours per week does the principal devote to 
carrying out his professional dut·ies and responsibilities? 
8. How does the principal disttibute his time among the 
functions of h·is or her office, and what do they consider optimum use 
of their time? 
9. Oo principals consider the requirements of credentials 
adequate? 
10. What conditions and problems would the principals consider 
strong enough to influence theit leaving the position. 
11. What opinions do the principals have regarding the im-
provement of the position of ptincipal? 
Special positions in the school organization. The special organiza-
tional positions provided for the elementary school are listed in 
Table 36. The positions most frequently provided for were treasurer, 




lM~BER OF SCHOOLS IN EACH ENROLLMENT SIZE GROUP THAT 
PROVIDE SPECIAL POSITIONS IN THE ADMINISTRATIVE 
ORGANIZATION OF THE SCHOOL 
Position 1-50 51-100 1 01-200 201+ Students Students Students Students 
Assistant Principal 2 8 10 
Business Manager 2 1 2 11 
Cafeteria Manager 1 5 6 
Secretary (furl -time) 4 3 15 15 
Maintenance Director 2 7 16 
T!'easurer 25 8 8 9 
Grounds Director 8 1 5 11 
Custod i a·l Director 7 3 8 12 
Director of Guidance · 1 5 


















Perso.I@.]_nerformance of professional duties. The questionnaire listed 
82 duties for the principals to rate in terms of whether the duty was 
performed "alone," "share" or "delegate." Index numbers were achieved 
by the same method explained earlier in this paper. An index number 
of "1" represents a heavy personal responsibility on the person of the 
principal. 
Table 37 gives the rank, number of principals respond·ing to 
each duty and the index number indicating the weight of this duty on 
the persona 1. 1 oad of the princ ipa 1. The duty 1 east performed by the 
elementary principal was the keeping of building fund accounts and 
cafeteria records. Fifty-nine of the 82 duties had index numbers of 
less than 2.0, which indicates that the principals carry a good share 
of the responsibilities of school management alone. Seven of the 
first ten duties carried alone related to the supervision of instruc-
tion and curriculum, two related to student discipline and control, 
and one related to work as secretary to the board. The last six 
duties were related to general clerical work and bus route planning. 
The range of index numbers was 2.35 to 2.68, which indicates these 
duties were mostly shared or delegated to others. 
Table 38 compares the rank and index numbers of this study of 
elementary principals and the 1967 study of secondary principals by 
Jaqua. 5 
Table 39 relates the weight of responsibility in terms of 
"heavy," "average" and "light" that the 82 duties added to the prin-
cipal's work load and responsibility. The "heavy," "average" and 















RANK AND NUMBER OF PRINCIPALS t>'lil,KING A RATING AS TO THE EXTENT 
OF 82 PERSONAL PERFORMANCE OF 82 PROFESSIONAL DUTIES 
Number of Principals Rating 
Professional Duty Total Index ,1\1 one Share Delegate Number 
I Responses 
! 
Hold individual conferences with teachers 82 8 -- 90 1.09 
Notify parents of suspensions 97 15 .. 112 I 1.13 
Supervise and coordinate the work of members 
of the professional staff I 61 19 l! 81 1.2.6 
I 
Supervise classroom instruction 81 26 1 108 I 1.26 
Secure and supervise substitute teachers 84 22 ,. ,) 111 1.29 
Conduct faculty meetings 60 26 1 87 . 1. 32 
Act as secretary to Board of Trustees 71 13 9 93 1. 33 
Orientation of new teachers 55 27 1 83 1.35 
Make assignment of duties to teachers 54 34 1 89 1.40 
Approve pupi 1 's 1 ea ving grounds during 
school hours 76 31 9 116 1.42 
Arrange for teachers to visit other schools 45 22 4· 71 1.42 
I T '1 "(1'1 . 'I '1:11', I I 















TABLE 37 (continued) 
Number of Principals Rating 
Professional Duty 
Serve as purchasing agent for the school 
Suspend students from school 
Make and file annual reports with school 
officials 
Sit in on conferences between parents and 
teachers 
Confer with local county and state super-
visors in regard to changes and 
improvements in the curriculum 
Supervise fire drills and safety activities 
Prepare the agenda for school board meetings 
Sign for repairs and supplies 
Hire and supervise janitors, bus drivers 
and engineers 
Handle routine discipline cases such as 


























































1 • 65 















TABLE 37 (continued) 
-~ l Number of Principals Rating 
I Total Professional Duty Alone Share Delegate Responses 
' Requisition equipment and supplies 
Handle major discipline cases which may 
lead to expulsion 
Confer with parents of students needing 
adjustment 
Supervise custodial service 
Keep records of teachers 
Assign punishments including after-school 
detention 
Counsel individual students in matters of 
educational and vocational guidance 
Preparation of annual report 
Make and adjust the daily schedule 
Supervise the maintenance of the school 
buildings and equipment 
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TABLE 37 (continued) 
--·- -- ----
Number of Principals Rating 
Rank Professional Duty Index Total Number .A.1 one Share Delegate Responses 
33 Establish and coordinate uniform marking I system 24 49 2 75 1. 71 
34 Provide spiritual leadership for staff 25 65 1 91 1. 74 
35 Make plans for the effective use of the 
school building 26 75 1 102 1.76 
36 Plan and direct commencement activities 49 43 2'' '· 114 1. 76 
37 Supervise student spiritual activities 
I 
33 75 6 114 l. 76 
38 Direct pupil registration 40 61 111 115 l. 77 
39 Prepare the annual budget 38 50 15 103 l. 78 
40 Check and distribute supplies 52 34 30 116 1.81 
41 Participate in construction and revision of 
curri cul urn 20 78 2 100 l. 82 
42 Make cost studies 29 35 15 79 1.82 
43 Select textbooks, library books, teaching 
aids and supplies 29 75 9 113 1.82 
....., 














TABLE 37 (continued) 
Number of Principals Rating 
Professional Outy 
Plan testing programs 
Direct in-service training programs 
Plan public relations activities 
Supervise care of.grounds 
Local church leadership 
Plan for special events such as American 
Education Week, Book Week, Health Day, 
etc. 
Supervise assembly programs 
Provide classes for difference in ability 
Develop an educational philosophy 
Administer a functioning cumulative pupil 
record system 
Conduct community surveys 























































































TABLE 37 (continued) 
Number of Principals Rating 
Professional Duty 
Direct the use of community resources in 
the curriculum 
Prepare state aid applications 
Student recruitment 
Deal with fire and casualty insurance 
Approve and verify excuses for absences 
Prepare transfer data and transcripts for 
students 
Administer testing programs 
Supervise the use of buildings for 
entertainments 
Organize a financial system 
Handle and distribute daily mail 
Supervise student body at athletic events, 
picnics and social activities 
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TABLE 37 (continued) 
I 
Number of Principals Rating I Index Rar.k I Professional Duty Total Number Alone Share Del egc1te Responses 
67 ' Filing I 41 24 51 116 I 2.09 I
68 I Direct class organizations and student 
clubs I 25 36 3~1 95 I 2.10 
69 Direct extracurricular activities 12 61 23 96 2.12 
70 Mimeographing and duplicating 32 38 46 116 2.12 
71 I Keep records of students' absences and 
tardinesses ' 33 33 49 115 2.14 I 
72 I Handle daily attendance forms I 32 21 50 103 2.18 
73 Answer telephone I 24 44 46 114 I 2.19' 
74 Train personnel to keep financial records I 17 12 30 59 I 2.22 
75 Supervise construction of new buildings 4 27 ]4c 45 I 2.22 
76 Administer auxiliary school accounts 11 25 32 68 I 2.22 
77 I Typing I 23 23 60 106 I 2.35 
78 I Audit accounts I 9 19 36 64 I 2.42 
N 
0 






TABLE 37 (continued) 
I Number of Principals Rating 
I 
I Index 
Professional Duty Total I Number i\ lone Share De 1 eg,lte 
' Responses I 
Determine the transportation routes and 
schedules of buses 2 11 16 29 I 2.48 
I 
Supervise management of cafeteria 
i 
5 5 20 30 I 2.50 
Keep cafeteria accounts and records 
I 
5 3 2:2 30 I 2.57 
Keep building fund accounts ' I 5 8 43 56 I 2.68 
I 





COf~PARISON OF 1978 ELEMENTARY PRINCIPALS 
WITH 1967* SECONUARY PRINCIPALS 
Duty 
Hold i,ndi vi dua 1 conferences with 
teachers 
Notify parents of suspension 
Supervise and coordinate work of 
- professional staff 
Supervise classroom instruction 
Act as secretary to the board 
Make assignment of duties to 
teachers 
Direct in-service training 








































*Cliffot·d Leroy Jaqua, "The Pr,incipal and Principalship of 
Seventh-day Adventist Acadenri es in the Continental United States," 













RANK AND NUMBER OF PRINCIPALS MAKING A RATING AS TO THE EXTENT THAT EACH 
OF THE DUTIES LISTED ADDED TO THE PRINCIPALS' RESPONSIBILITIES 
Professional Duty 
Handle routine discipline cases such as 
truancy, skipping classes, school 
disturbance, etc. 
Supervise the maintenance of the school 
buildings and equipment 
Serve as purchasing agent for the school 
Prepare the annual budget 
Local church leadership 
Supervise classroom instruction 
Direct pupil registration 
Participate in construction and revision 
of the curriculum 
Select textbooks, library books, teach-




























































TABLE 39 (continued) 














Make and file annual reports with school 
officials 
Handle major discipline cases which may 
lead to expulsion 
Assign punishments including after-school 
detention 
Student recruitment 
Requisition of equipment and supplies 
Provide classes for difference in ability 
Supervise and coordinate'the work of 
members of the professional staff 
Preparation of annual report 
Confer with parents of students needing 
adjustment 
Supervise care of grounds 
Supervise student spiritual activities 
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TABLE 39 (continued) 
Number of Principals Rating 
Rank I Profession a 1 Duty I j Index Total Number 
j Heavy Average Light Responses 
_j_ 
21 I Act as secretary for the Board of I 
Trustees 1i 53 27 91 I 2.18 
22 j Supervise custodial service 17 50 35 102 2. 18 
23 j Make and adjust the daily schedule 14 65 31[ 113 2.18 
24 Make cost studies 12 39 2? 78 
I 
2.19 
25 Prepare the agenda for school board 
meeting 
I 
14 48 33 95 I 2.20 
26 I Conduct faculty meetings 4 58 2'' 84 I 2.21 ! '· 
27 I Hold individual conferences with 
teachers I 6 57 2'" 88. 2.22 I -· I 
28 I Provide spiritual leadership for staff 
I 
10 I 50 30 90 2.22 
29 I Plan and direct commencement activities 21 43 46 110 2.23 
30 I Orientation of new teachers 12 40 32 84 2.24 
31 I Supervise construction of new buildings 7 17 11' 41 2.24 
~ 
I 32 I Develop an educational philosophy 9 56 33 98 2.25 N '-'' 
I '1'. ' ' I 
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TABLE 39 (continued) 
Number of Principals Rating 
Rank I Profession a 1 Duty r----
I Index 
' Total \ Number Heavy Average Light Responses 
' ' I
33 I 11ake plans for the effective use of the 
school building ; 10 53 34 97 
I 
2.25 
34 I Suspend students from school 19 43 47 109 2.26 
I 35 I Make assignment of duties to teachers 7 51 30 88 2.26 
I 
I 36 I Organize a financial ,system I 13 33 34 80 2.26 I 
37 I Hire and supervise janitors, bus 
drivers and engineers I 14 27 34 75 I 2.27 
38 I Administer a functioning cumulative 
pupil record system ' 16 48 46 110 2.27 
39 I Ans~1er te 1 ephone 18 40 50 108. 2.30 
40 I Administer use of supplies and equipment 11 53 44 108 2. 31 
I 
41 I Plan public relations activities 
I 
9 38 34 81 2. 31 
42 I Check and distribute supplies I 15 47 50 112 2.31 ' 
43 I Plan for special events such as American 
Education Week, Book Week, Health Day, 
I I I ~ 1 etc. 12 40 43 95 2. 33 "" Q) I 
'I '',1 1 - '!, ''1 r ~'l'l'fl ·I ·' !, ·'f',l': ,:1 1; ·-~ 
~~~~~~~-~~~~-----~----~ 
TABLE 39 (continued) 




44 I Secure and supervise substitute teachers I 14 43 49 l 06 I 2.33 
45 I Supervise student body at athletic 
events, picnics and social activities 10 52 46 108 2.33 
46 I Supervise assembly programs 6 42 36 84 2.36 
47 I Direct extracurricula,r activities 
I 
I 8 44 42 94 2.36 
48 I Direct in-service training programs I 5 32 29 66 I 2. 36 
49 I Sit in on conferences between parents 
and teachers I 8 41 41 90 I 2.37 
I I 50 I Administer testing programs 11 45 51} 110 2.39 
51 I Prepare transfer data and transcripts 
for students ! 10 45 5'' L. 107 I 2.39 
52 I Determine the transportation routes and 
schedules of buses 4 10 16 30 2.40 
53 I Prepare state aid applications 4 11 17' 32 2. 41 
54 I Filing 13 37 57 107 I 2.41 
N ..__, 
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TJl.BLE 39 (continued) 
Number of Principals Rating 
Rank I Professional Duty I Index Total , Number Heavy Average Light Responses 
55 I Notify parents of suspensions I 1' 40 55 106 I 2.42 I 'I 
' 
56 I Sign for repairs and supplies I 9 41 5"1 1 01 I 2.42 
57 I Mimeographing and duplicating i ll 41 58 ll 0 \ 2.43 
58 I Train personnel to keep financial 
records 
I 
7 19 32 58 
I 
2.43 
59 I Direct class organizations and student 
clubs I 8 36 48 92 I 2.44 I 
60 I Direct the use of community resources 
in the curriculum 
I 
8 39 51 98 I 2.44 
61 I Supervise fire drills and safety 
activities 
I 
6 50 55 111 2.44 
62 I Conduct community surveys 4 25 31 60 2.45 I 
63 I Counsel individual students in matters 
of educational and vocational guidance I 9 38 55 l 02 I 2.45 
' 
64 I Keep records of teachers I 3 32 36 71 I 2.47 I 
~ 
"' 00 
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TABLE 39 (continued) 
Number of Principals Rating 
' 
Rank I Professional Duty Total 
I Index 
I Heavy Average Light 
Number 
I Responses 
65 I Establish and coordinate uniform 
marking system 6 28 41 75 I 2.47 
66 I Plan testing programs 8 36 54 98 I 2.47 
67 I Supervise the use of buildings for 
entertainments r 33 47 86 2.48 0 
68 I Handle and distribute daily mail 9 35 60 l 04 2.49 
69 I Typing I 10 30 59 99 I 2.50 
70 Administer auxiliary school accounts I 6 19 4'1 66 I 2.53 
71 i'1ake cost studies 6 16 39 61 2.54 
72 i Handle daily attendance forms 8 27 61 96 2.55 
73 I Confer with 1 ocal county and state 
supervisors in regard to changes and 
improvements in the curriculum I 4 17 3" ,) 56 ! 2.55 
74 I Keep records of students' absences and 
tardinesses I 8 31 6? 106 I 2.56 
~ 
75 i Deal with fire and casualty insurance I 10 19 59 83 I 2.56 N '-0 
· I· · ~' 1 !'· I ~I • ".·-'.'.1 ·•1,'-11'. I·'· 
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TABLE 39 (continued) 
I I I 
Number of Principals Rating 
Rank I Professional Duty I Index Total I Number Heavy 
76 I Teach demonstration lessons I 3 I 
77 I Approve and verify excuses for absences I 9 




I Arrange for teachers to visit other 79 
schools I 1 
80 I Keep cafeteria accounts and records I 1 
81 Supervise management of cafeteria I ~ 
I 
" 
82 Keep building fund accounts 2 
:;. ,,, ,,-.-, !I-III ,~1 I I .I 
Average Light 
12 28 














29 I 2. 72 
51 I 2.75 




"light'' received ranks of 1, 2 and 3 respectively and index numbers 
were achieved in the same manner as previously explained. 
The only duty appearing in the first ten. ranks of Tables 37 
and 39 was that of supervision of classroom instruction. In Table 
37 it received a rank of 4 and an index of 1.26, while in Table 39 it 
received a rank of 6 and an index of 2.00. It is also significant to 
note that an index of 2.00 is reached at rank 6 on Table 39, whereas 
in Table 37 an index of 2.00 is not reached until rank 60. This 
would indicate many of the duties the principal does alone he does 
not consider a heavy part of his 1;ork load. It is interesting to also 
note that although Tables 37 and 39 ranked and rated the first ten 
duties very differently, the last three duties are ranked identically 
from 80 to 82 ( cafeteria records, cafeter·i a management and keeping 
building fund accounts). 
Teaching and supervising study halls (Table 40). The average teaching 
load of principals varied from 3.2 hours per week to 28.66 hours per 
week. In the actual data there were those principals who had no 
teaching load and others who taught in excess of 30 hours per week. 
Principals in Southern California Conference had the lightest teaching 
load and were in the mid-range of study hall supervision. 
~aintaining regular office hours. Table 41 indicates that principals 
wereable to meet pupil appointments more successfully than teacher or 
parent appointments. Southern California principals were able to 
maintain regular office hours for pupils and parents 100 per cent of 












By Enrollment Size 
1. 1-50 students 
2. 51-100 students 
3. 101-200 students 
4. 201+ students 
TABLE 40 
AVERAGE NUMBER OF HOURS PRINCIPALS IN EACH CONFERENCE AND 

















Average Teaching Principals Hours Per Week 
20.07 122 
15.07 15 
16. 11 19 
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Average Supervising 


























By Enrollment Size 
l. 1-50 students 
" 51-100 students <.. 
3. l 01-200 students 
4. 201+ students 
TA.BLE 41 
NUMBER AND PER CENT OF PRINCIPALS INDICATING SUCCESS 
IN MAINTAINING REGULAR OFFICE HOURS 
For Pupils For Teachers 
No. % No. % 
86 70.49 73 59.84 
15 l 00.0 13 86.6 
14 73.6 13 68.4 
17 68.0 13 52.0 
25 65.7 22 57.9 
7 77.8 6 66.7 
7 63.6 5 45.5 
l 20.0 l 20.0 
41 60. l 28 43.8 
ll 78.6 ll 78.6 
18 78.3 18 78.3 
15 75.0 15 75.0 






























regular office hours than those with lighter teaching loads. The data 
indicate that principals had more difficulty in mainta·ining regular 
hours for teacher appointments than for appointm~nts with pupils or 
parents. 
Keeping office hours on Sundays. All principals indicated they spent 
some Sunday time at the office. Table 42 indicates that the average 
principal spends 6o85 Sunday hours per month at the school. Princi-
pals of large schools spent fewer Sunday hours at the office than did 
principals of smaller schools. Principals in the Hawaiian Conference 
spent the highest number of Sunday hours (11.6) per month at the 
school office. 
_tlours per we~s__9evot~d to admi n i strati ve duties. Accardi ng to Table 
43, the average number of hours each principal devoted to carrying 
out administrative duties and responsibilities was 31.62. Principals 
in the Southern California Conference reported spending 43.6 hours 
per week, while those in Hawaii devoted 27.2 hours weekly to duties and 
responsibilities. It is significant to note that the principals in 
Hawaii who devoted the least amount of weekly hours to administrative 
duties also spent the highest number of Sunday hours at the school 
office. It should also be noted that principals of large schools 
spend more time with adm·inistrative school duties than do principals 
of smaller schools. 
Distribution of time. The questionnaire listed 11 major functions the 
principal would most likely spend some time performing during a school 










Ha1·1a i i 
By Enrollment Size 
l. 1-50 students 
2. 51-100 students 
3. 101-200 students 
4. 201+ students 
TABLE 42 
NUMBER OF SUNDAYS, HOURS PER SUNDAY AND PRINCIPALS AT 
SCHOOL ON SUNDAYS DURING AN AVERAGE SCHOOL MONTH 
Number of Hours Number of Hours of Sunday Work 
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TABLE 43 
NUMBER OF HOURS PER WEEK PRINCIPALS DEVOTE TO ALL 
ADMINISTRATIVE DUTIES AND RESPONSIBILITIES 
Categories Average Number of Hours per l'eek 
Total Grou£_ 31. 62 
Conferences 
Southern California 43.60 
Southeastern Ca 1 iforni a 33.37 
Central California 27.56 
Noi"thern California 31 .82 
Nevada-Utah 29.44 
Ar'i zona 24.63 
Hawaii 27.20 
B~ Enrollment Size 
1. 1-50 students 23.48 
2. 51-100 students 24.85 
3. 101-200 students 44.08 



















on an average at each job function and what they felt would be the 
optimum time a principal should spend at that particular activity. 
Table 44 shows the actual average minus the average optimum for each 
function. This subtraction gives answers as either positive or nega-
tive. The di Herence column can be read as the principals in general 
feel they should be spending the designated number of hours more or 
less on that function. The positive and negative signs can be read as 
in the fonowing example: the average Seventh-day Adventist elemen-
tary principal feels he or she should teach 15.6 less hours per week 
in the classroom than his job requires of him. Table 45 indicates 
the average number of hours the principals devote to the listed 
administrative tasks. The data are broken down by enrollment size 
groups. A comparison of Tables 44 and 45 shows where each enrollment 
s·ize group l·ies as compared to the average. There is a discrepancy 
of time l'eported between Tab 1 e 43 and Tab 1 e 44 as to the tot a 1 time 
devoted to professional administrative duties and the distribution of 
time by functions. The sum of the total is not equal to the sum of 
the parts. This discrepancy is due to a misinterpretation of the 
question on the part of the principals responding. 
Table 46 ranks 12 possible conditions that might pl"event the 
principals from attaining optimum use of their time. As some of the 
conditions received equal ranking, they are ranked one through eight 
with duplicate ranks of three, five and six. The principals were 
asked to choose the three conditions applicable to their situations. 
The conditions \'/ere ranked as to the number of principals choosing that 
condition as the three most significant in the group of 12 possible 
138 
TABLE 44 ~ 
' 
DISTRIBUTION OF TmE, THE AVERAGE OF ACTUAL ~ ~ 
AND OPTIMUM AS REPORTED BY PRINCIPALS 
~ 
Function Average of Average of Difference Actual Optinium 
Classroom Teaching and 
Lesson Preparation 
(full-time) 39.70 24. 1 0 -15.60 
Supervision and Improve-
ment of Instruction 5.80 9.80 + 4.00 
Pupil Guidance and 
I 
Counseling 5.20 5.20 
Personne·l Adm·inistration 
and Staff Selection 2.67 2.70 + .03 
Financial Administration 5.42 4.00 1.42 -
Administrat·ion of Co-
curricular Activities 2.12 2.46 + .34 
-
~ 
Relations with the 
Board and Public 4.90 4.62 .38 
Teaching and Lesson Pre-
parati on (part-time) 3. 74 2. 12 - 1. 62 
School Plant Management 4.54 3. 51 - 1. 03 
Student Discipline 5. 31 3.10 2.21 





TABLE 45 ~ 
DISTRIBUTION OF TmE, THE AVERAGE OF ACTUAL WEEKLY ~ 
HOURS REPORTED BY ENROLLMENT SIZE GROUPS " 
Function 1-50 51-1 DO 1 01-200 200+ Students Students Students Students 
Classroom Teaching and 
Lesson Preparation 
(full time) 57.84 42.36 20.26 4.50 
Supervision -and Improve-
ment of Instruction 3.75 1.93 6.13 14.90 
Pupil Guidance and 
Counseling 2.84 1.64 11. 17 8.45 
Personnel Admi ni strat ion 
and Staff Election . 41 I. 07 6.65 6.35 
Financial Administration l. 91 3.14 12.47 "10.25 
Administration of Co-
curricular Activities .98 1.00 3.95 4.20 -
0 
Relations with the 
Board and Public 3.67 3.28 8.78 6.30 
Teaching and Lesson 
Preparation (part-time) 4.37 4. 14 1.57 3.80 
School Plant Management 3.57 2.64 7.69 5.60 
Student Discipline 3.44 2.29 7. 17 11.80 


















CONDITIONS PREVENTING PRINCIPALS FROM 
ATTAINING OPTIMUM USE OF TIME 
Condition 
Classroom teaching load along with 
administrative duties 
Insufficient clerical assistance 
Lack of capable help to supervise study 
hall, library and lunchroom 
Failure of the board to treat the prin-
cipal as to cause teachers, pupils 
and patrons to feel that he is cap-
able and holds an important position 
Inadequate office equipment 
Insufficient number of teachers 
Pressure from an influential parent or 
constituent 
Lack of administrative and supervisory 
assistants 
Community pressure to participate in 
meetings and activities 
Lack of recognition by the board or 
chairman of definite responsibilities 
of the principal in administering 
board policy 
Pressure from the board or a member of 
the board 
Lack of freedom to delegate to 
teachers the performance of duties 
other than those connected with 
classro9m teaching 
Number of Principals 
~1arking Conditions in 
Order of Importance 














conditions. The data indicate the administrative load along with a 
large teaching assignment does not facilitate good use of the prin-
cipal's time. Items 4·, 10 and ll all relate to the position of the 
principal and the principal's relationship to the board. ·There is an 
indication of lack of support which could be the result of the indi-
cated need for role definition discussed later in this chapter. 
Reasons for leavinq or remaininq in principalship. The questionnaire 
listed 22 possible conditions or reasons that could cause the princi-
pal to leave the position of principal. The 22 conditions have been 
ranked as to the number of principals choosing them as 1, 2 or 3. The 
22 conditions are ranked onethrough 14, asranks8, ll, 12 and 14 
have duplicate numbers choosing them. It is significant to note that 
Tables 46 and 47 list the personal work load as a problem in both 
optimum use of time or the firstcauseofone's leaving the position of 
Seventh-day Adventist pr-incipal. The principals were asked to write 
what factors influenced them to continue work in the position of 
Seventh-day Adventist elementary principal. Three basic factors most 
often cited were: (a) the enjoyment of the opportunity to work in the 
capacity of Christian education, (b) personal satisfaction of spiri-
tual leadership the job provides, (c) the challenge and satisfaction 
of administrative work. It is interesting to note that most simply 
stated, "I love the work" and the "opportunity for Christian service." 
Table 48 indicates the majority of principals (59.80 per cent) felt 
Seventh-day Adventist credent·ial requirements were adequate. 
Southeastern California Conference had a 1 arge percentage of 31.6 




















REASONS THAT COULD INFLUENCE THE PRINCIPAL 
TO LEAVE PRINCIPAL'S WORK 
142 
Reason 
Number of Principals 
Ma1·king Conditions in 
Orde1· of Importance 
Personal teach·ing load too heavy --·l-
Over-all load too heavy for eff-iciency 
of operat'i on 
Personal or family reasons 
Health or age problems 
Record keeping, reports and paper work 
Student discipline problems 
Maintenance of the phys·ical plant 
Relationslrips wHh the board 
Relationships with parents 
School finance problems 
Lack of adequate preparat·ion for the 
position 
Business operation overshadows 
scholastic needs 
Recruiting of students 
Initiative circumscribed 
Lack of status compared to other workers 
Supervision of instruction 
Public relations 
Relationships with the faculty 
























TABLE 47 (Continued) 
Reason 
Certification and/or accreditation 
problems 
Locating qualified teachers 
143 
Number of Principals 
Marking Conditions in 
Order of Importance 




CREDENTIAL REQlJI REf/tENTS 
Category Adequate No. % 
Total Group 73 59.8 
By Conferences 
Southern California 12 80.0 
Southeastern California 10 52.6 
Central California 18 72.0 
Northern California 19 50.0 
.Nevada-Utah 5 55.6 
Arizona 7 63.6 
Hawaii 2 40.0 
B~ Enrollment Size 
l. l-50 students 32 50.0 
2. 51-100 students 9 64.3 
3. 1 01-200 students 16 69.6 
4. 201+ students 15 75.0 
























, i f,LIL',F.H .p IIHI ,_[, l.l',l.ll.',lr.l- .. I lfl L ;o~;.l. ,U 
_, 
""' 
conferences and groups tended to lean in the direction of the total 
group averages. 
In the opinion section, principals were asked if they felt 
their duties were ''carefully,'' ''generally" or ''vaguely'' defined. 
Table 49 indicates the majority (62.30 per cent) of them felt their 
duties were generally defined. All data by conferences and school 
enrollment size followed the pattern of the total group data. 
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Suggestions for improving the role of the princi~. Suggestions for 
improv·ing the principalship fall into four areas of improvement: per-
sonal and human relations, practical experience and training, super-
vision of curriculum and instruction, and more recognition and status 
to the importance of the elementary principals position in the 
Seventh-day Adventist denomin<ltion. The principals suggested courses 
in personal and human relations be added to the education curriculum 
at both graduate and undergraduate levels. Th·is seemed to be an area 
of concern, as principals felt relationships with parents and students 
were at times strained. A foundation in human relationships was felt 
to be helpful in dealing with pupil, parent and staff relationships. 
The area of practical training versus the classroom theory was 
mentioned by several principals as a problem. What they found on the 
job was not 'like they had learned from college classes. Several prin-
cipals suggested administrative internships and on-the-job training. 
Several principals felt they needed help in "how-to-do~it" supervision 
of instruction and curriculum. These principals felt this was a job 
for a professional and an area where they felt they were short of 
training and knowledge to do the job properly. Most principals men-











B~ Enrollment Size 
l. 1-50 students 
2. 51-100 students 
3. 101-200 students 
4. 201+ students 
··"~~·~~---'------~--
TABLE 49 
THE MANNER IN WHICH PRINCIPALS FELT THEIR DUTIES 
AND RESPONSIBILITIES l1ERE DEFINED 
Carefully Generally Vaguely 
No. % No. % No. % 
13 1 0. 7 76 62.3 28 23.0 
2 13.3 8 53.3 5 33.3 
3 19.7 12 63.2 4 21.1 
2 8.0 17 68.0 4 16.0 
5 13.2 23 60.5 9 23.7 
- - 7 77.8 2 22.2 
- - 7 63.6 2 22.2 
1 20.0 4 80.0 
6 9.4 38 59.4 16 25.0 
2 14.3 7 50.0 5 35.7 
2 8.7 18 78.3 2 8.7 
















Several suggested their boards needed training on what to expect and 
allow a principal to do. These principals felt they were not treated 
as professionals but were dictated to by local boards. The responses 
indicated the school boards take over too much of the decision-making 
processes. Several pr-incipals suggested the board minutes show the 
board making decisions that the principal should make. This could 
also be an indictment against princ·ipals, as perhaps the board is hav-
ing to do what the principal should have already done. The study does 
not propose to show on which side the problem lies. This is an area 
needing further investigation and study. It is felt that these data 
do indicate a need for the role and responsib"ilHy of the board and 
principal's position to be more c.learly defined. It was suggested 
that the conference office of education show more confidence in the 
principals and build this confidence with local board members. 
Training or experience most helpful to principal's success. The 
principals were asked to list what training or experience was most 
helpful in performing the duties of the principalship. The most fre-
quently mentioned was that of actual teaching experience and on-the-
job training. Most principals felt their relationship and discus-
sions wHh other pr·incipals, who s·howed them how as they gained their 
own experience, were also a great help in being a better principal. 
Formal course work and graduate training were often 1 is ted as the 
needed background for success as a principal. 
Su!lmlarY.. 
l. The special positions in the school organization most often 
148 
provided vJere: treasurer, full-time secretary, custodial director, 
part-time secretary and grounds caretaker. 
2. The index numbers indicating the extent to which principals 
personally performed duties ranged from 1.09 to 2.68 on a scale of 
''1,'' meaning alone, to ''3,'' being delegated to others, indicating a 
wide range in which the principals performed duties either alone ot· 
with others. 
3. Six of the ten most important duties principals perform 
alone had to do with supervision of teachers, instruction and curri-
culum. 
4. The duties least performed by principals personally were 
cafeteria records and building fund accounts. 
5. The measurement of how duties performed by the principal 
added to the-ir· work 1 oads were measured as: 1 = heavy, 2 = average, 
3 =light. The index range varied from 1.90 to 2.75. These data 
indicate principals consider most duties as·an average-to-light 
responsibility on their work load. 
6. The areas adding heaviest burdens to the principal's work 
load were: student discipline, school finance and maintenance, and 
local church leadership. 
7. The average teaching load of principals ranged as low as 
3.74 hours to a high of 39.7 hours per week between principals of 
small schools and principals of large schools. 
8. Approximately 70 per cent of principals were successful in 
maintaining regular office hours for students. 
9. Principals had less success in maintaining regul: cYffice 
hours for teachers than for parents. 
= 
~: 
10. The average Seventh-day Adventist elementary principal 
works 3.6 Sundays a month and averages "1.88 hours per Sunday at the 
schoo 1. 
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11. The average Seventh-day Adventist principal devotes 31.62 
hours per week carry·ing out his administrative responsibilities. It 
should be noted that principals in the Southern California Conference 
who exceed this average by more than ten hours per week have more non-
teaching responsibilities. 
12. Most pr·incipals feel they are not able to spend the·ir 
time optimally at various administration duties and functions. 
13. Principals indicated classroom teaching load as the 
greatest hindrance to their attaining optimum use of their time as an 
admi wi s trator. 
14. Principals indicated that the personal teaching load and 
the total administrative load would be the chief causes of pr·incipals 
leaving their ~ositions. 
15. The majority of principals (59.80 per cent) indicated 
credential requirements as being adequate. In certain conferences and 
groups the concensus was as high as 80 per cent and as low as 40 per 
cent. 
16. Only 10.70 per cent of the principals felt their duties 
to be carefully defined. Twenty-three per cent of the principals 
indicated their duties were vaguely defined. 
17. Principals indicated the best reasons or conditions to 
continue in their positions as Seventh-day Adventist elementary prin·· 
cipals were "love of administrative work" and "opportunity for Chris-
tian service" to their fellow man. 
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18. Suggested improvements for the position of principalship 
were in areas of human t•elations skills, supervision skills, practical 
experience and more professional status. 
19, Actual teaching experience was 1 is ted as the most im-
portant training factor for a successful principal. Graduate studies, 
conventions and in-service meetings were also listed as factors 
assisting the principal ·in doing his work in a professional way. 
'-~ 
Chapter 5 
SU~lMARY, CONCLUSIONS AND RECOM~1EN DATI ONS 
The prob 1 em of this study was to identify various character-
istics of the principal and the position of the principalship of 
Seventh-day Adventist elementary schools in the Southwestern United 
States. The Seventh-clay Adventist elementary schools range in size 
from as few as five or six students to more than ~50. 
The study proposed to identify the characteristics of the 
principal and the position of the principalship; specific attention 
was g·iven to the fo"llowing: (a) academic and professional training, 
(b) professional experience, (c) professional growth and in-service, 
(d) participation in church and community activities, (3) personal 
characterist·ics, (f) professional status, (g) duties and use of time. 
The study also proposed to provide information that would be of value 
to the profession of Seventh-day Adventist elementary principals. 
This informat·ion 1~ould be directed toward general and specific im-
provements in the status of the principalship to the end that the 
elementary adnJin·istrator may function more effectively. 
The data for this research project were obtained from an 
analysis of a questionna·ire returned by 122 Seventh-day Adventist 
elemental'Y principals in the states of California, Arizona, Nevada, 
Utah and the Hawaiian Islands. Professional literature related to the 
position of the elementary school principal also served as guidelines 
in plotting the areas of this study. 
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Several brief summaries appear in the preceding chapters of 
this study. It is the purpose of this chapter to develop these brief 
summaries into conclusions and recommendations related to the findings 
of the study. 
Summary of the Findings 
Information gathered by the questionnaire has been capsulated 
in 49 various tables. Table 50 presents data from these 49 tables 
pertaining to the characteristics of the average Seventh--day Adventist 
elementary princ-ipal. Table 51 presents the latest data from the 
National Association of Elementary School Principals. This informa-
tion on the public elementary school principal is presented here foJ' 
the put'pose of comparison of the Seventh--day Adventist elementary 
principal to his or her public counterpart. 
Academic and professional training_. One hundred two (83.6 per cent) 
of the principals responding to the quest-ionnaire received their 
undergraduate deg1·ees in Seventh-day Adventist colleges or universities. 
Seventy-four (60.7 per cent) of the principals received their under-
graduate degrees from one of three Western United States Seventh-day 
Adventist institutions: Pacific Union College, Walla Walla College, 
Loma L-inda University. 
Masters degrees were conferred upon 54 ( 44.26 per cent) of the 
principals. Thirty-four (27.86 per cent) of these t~asters degrees 
were rece·ived at Seventh-day Adventist institutions. Of these, 23 
were from California and seven were from Michigan. Five principals 





CHARACTERISTICS OF THE SEVENTH-DAY ADVENTIST 
ELEMENTARY PRINCIPAL OF THE SOUTHWESTERN 
UNITED STATES IN 1978 
Summary of Data 
Characteristics 
Miscellaneous Range 
Age of the pr·incipal 20 - 25 yrs. 
26 - 30 yrs. 
31 - 40 yrs. 
41+ yrs. 
Average number of 
children 2.2 per family 
Yrs. of SDA Church 1 - 5 yrs. 
membersh·i p 6 - 10 yrs. 
11 - 20 yrs. 
21+ yrs. 
Have a l-1asters degree 
Have SDA E·r ementary 
Adm·inistration 
Credential 
Age when beginning 20 - 25 yrs. 
service in education 26 - 30 yrs. 
31 - 40 yrs. 
40+ yrs. 
Age attaining first 20 - 25 yrs. 
principal ship 26 - 30 yrs. 
31 - 40 yrs. 
40+ Yl"S. 
Membership in service or 
fraternal organization 
Principals who also 
administer secondary 
levels of education 


























TABLE 50 (continued) 
Summary· of the Data 
Cha racteri s t'i cs 
Mi see 11 aneous Range Average 
% 
Tot a·! Hrs. of work 
per week (other than 
teaching) average of 24.63 - 56.90 
31.26 hrs. 
Principal's duties and Carefully 1 0. 7 
responsibilities Generally 62.3 
defined Vaguely 23.0 
Eleme1itary and Jr. High 
in SDA schools average of 1 - 8 yrs. 
6.25 yrs. 
SDA academy attendance average of 1 - 4 yrs. 
3.6 yrs. 
SDA co 11 ege Ol' 




NATIONAL PUBLIC SCHOOL ELEMENTARY PRINCIPALS* 
Characteristics Summary of Data 
Median age (men and women) 
Median age of the men 




Median hours spent on the job per week 
Additional adjunct duties 
Total average hours of work per week 
National average membership in professional 
organizations: 
National Association of Elementary School 
Principals 
National Association of Secondary School 
Principals 
American Association of School Administrators 
Association for Supervision and Curriculum 
Development 















*From the 1978 study of the elementary school principals to be 
published-in the spring of 1979 by the National Association of Ele-
mentary School Principals (c 1979 NAESP). 
I 
156 
doctorates and one an educational specialist degree. The five prin-
cipals with post-Masters degrees all were employed in the state of 
California. There were no conferences other than California employing 
principals with post-Masters degrees. 
Twenty-foul' per cent of the pri nc i pals had valid Seventh-day 
Adventist administrative credentials. Central California and Northern 
California Conferences had higher percentages of principals with valid 
administrative certificates than did the other conferences. Princi-
pals of schools with 201 or more students had a higher percentage 
(65 per cent) of valid Seventh-day A(lven·t-ist administrative certifi-
cates. 
The questionnaire asked which of 18 professional courses the 
principals took before or after they entered their first principal--
ship. The three courses taken by 50 per cent of the principals in 
rank o1·der were: Principles of Educational Administration, Elementary 
School Curriculum and History of Seventh-day Adventist Education. 
The study also sought to determine which of the 18 courses the 
principals would rate in terms of helpfulness to their professional 
work. The courses were rated on a three-point scale of (l) very 
helpful, (2) helpful, and (3) slightly helpful. An index number was 
given to each course as explained in chapter 3. The results revealed 
that 11 of the courses received an index rating ranging from 1.56 to 
2.00, which ·indicates these courses were considered helpful or very 
helpful. Legal Aspects, Public and Community Relations, School 
Finance, Supervision of Instruction and Curriculum, Program Planning 
and Evaluation were among the first five courses in helpfulness to 
the professional work of the principal. 
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Educational exper·ience. Thirty-six per cent of the principals at-
tained their first principal ship between the ages of 26 and 30 years. 
Twenty-five per cent attained their first principalship between 31 and 
40 years of age. The data indicate that 61 per cent of the principals 
began their service between the ages of 20 and 25 years. II comparison 
of this data indicates most principals attained their principal-
ship within five to six years of their beginning service in educa-
tional work. The data of Table 12 show that 29 per cent of the prin-
cipals had two, three or four years' experience as principal and 14 per 
cent had more than nine years of ex~erience. The public school 
positions held by most Seventh-day Adventist elementary principals 
prior to their employment in the church system were that of elementary 
and junior high teachers. 
!'.l"O~ess ·ion a 1 or:9..?B.i!a t_i_gn5_i!_ll_cf_~_gmmun i :t;y_ se_rv i C..§__ act 'G'.i!L es. Fifteen 
principals (12.3 per cent) held memberships in community service or 
fraternal organizat·ions. The organization vlith the highest membership 
was the Kiwanis Club, with four principals having memberships in it. 
Twenty-five principals (20.5 per cent) participated in community 
service activities. The Red Cross had the highest number of partici-
pants with 16 reporting active involvement. Other community activi-
ties were Yt1CA with four participants and Community Chest, Scouts and 
4-H with three each. 
The National Association of Secondary School Principals and 
the Association for Supervision and Curriculum Development were the 
two professional organizations to which the highest number of prin-
cipals belonged. The National Association of Secondary School 
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Principals had 15 members representing 12.3 per cent of the principals 
and the Association for Supervision and Curriculum Development had ten 
members representing 8.2 per cent of the principals. Not all princi-
pals who held membership in professional organizations participated 
in professional activities of the organization. 
Hembership in the Seventh-day Adventist Church is a require-
ment for teachers and principa'ls who work in the church-operated 
schools. Eighty-nine (73 per cent) of the principals hold Seventh-day 
Adventist Church membership for more than 21 years, 19.7 per cent for 
11 to 20 years. Seven principals, representing 5.7 per cent, we0e 
Seventh-day Adventist Church members for ten years or less. Sixteen 
principals were either ordained or licensed members of the Seventh-day 
Adventist clergy. Principals of large!" schools had a greater per-
centage of their gro11p as ordained or licensed ministers of the 
church. 
The principals reported a good deal of participation in pro-
fessional growth activities. Ninety per cent attended the Seventh-day 
Adventist Educational Institutes held each year. One hundred seven 
(87.71 per cent) had taken professional courses, and 68 per cent parti-
cipated ·in workshops. Publishing and writing was the activity least 
participated in; the data indicated only s·ix principals who published 
articles. The principals in the Southern California Conference showed 
mor·eactive participation in professional growth activ'ities than in 
any other conference. Northern Cal Hernia Conference had the highest 
percentage (95 per cent) taking professional courses. Principals of 
the larger schools with enrollments of 201 and more showed the most 
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participation in professional growth activities of the enrollment size 
groups. 
Personal and legal status. The Seventh-day Adventist elementary 
schoo·l principals arc paid by the local conference Department of Edu-
cation. Their yearly contracts are also signed with this office and 
not with the local school board. The salary scale is set by the 
Pacific Southwest Regional Office of the Seventh-day Adventist Church 
organization. This salary scale ·is within the guidelines set by the 
Genera 1 Conference Department of Education of Seventh-day Adventist. 
church in Washington, D. C. A copy of the current salary scale ap-
pears in Appendix C. 
The majority of the princ-ipals were trained and educated in 
Seventh-day Adventist schoo 1 s from the fi r·st grade through co 1'1 ege and 
university. The median years of Seventh-· day Adventist education was 
6,5 years in elementary schools, 3,6 years in academ·ies and 5.1 years 
in colleges and universities. 
The average Seventh-day Adventist e·lementary school principal 
was a married man with 2.2 children as the median number of child de-
pendents per family. 
Thirty-three of the princ1pals were also administrators of 
secondary levels of education. The largest group of these who admin-
istered secondary grades were the 21 principals who were administra-
tors of one-through-ten-, or kindergarten-through-ten-grade schoo 1 s. 
Eight of the pri nc ipa 1 s were administrators of a full four-year high 
school program. 
The Seventh-day Advent·i st e 1 ementary pri nc i pa 1 s were asked to 
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indicate how many employees they administered. Fifty per cent indi-
cated they supervised from one to five employees, 20 per cent indi-
cated six to ten employees and 16 per cent indicated 11 or more 
employees. Fourteen per cent did not report on this question. 
The questionnaire asked the principals to indicate who or what 
source they derived their authority from or who most backed up the 
decis·ions they made. In all conferences but one, the principa"ls 
looked to the superintendent for backing first and to the chairperson 
of the board second. In Northern Cal Hornia, the board chairman 
ranked higher in authority than the superintendent. When the data on 
who backs the princi pa 1 's authority were broken down among the enro 11-
ment size groups, the superintendent was rated first except vJith the 
principals of small schools of one to 50 students. Principals of 
schools tended to depend on their own initiative and judgment first 
and to look to the chairperson and superintendent second. Fifty-seven 
per cent of th~ principals were the only members of the board to 
execute or administer policy. Principals of small schools worked more 
often alone in this area than principals of larger schools who relied 
on a vice-principal or another teacher to assist them in some admin-
istrative duties. 
Analysis of the principalship. The special positions most frequently 
provided for in the organizational structure of the schools were: 
treasurer, full-time secretary, part-time secretary and ma·intenance 
director. The position of treasurer was used more often in small 
schools than larger schools where the secretary and principal shared 
the duties and responsibilities of handling monies and accounts. The 
position of secretary, either part-time or full-time, was used more 
often by large schools than smaller schools. 
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The majority of principals (62.3 per cent) indicated their 
duties and responsibilities -were defined in a general manner. Thir-
teen (10.7 per cent) reported their duties to be defined vaguely. The 
principals were asked to rate 82 listed duties and responsibilities 
in terms of "do it alone," "share it" or "delegate it to others." The 
terms "alone," "share" and "delegate" were given ranks of 1, 2 and 3 
respectively. The method of obtaining index numbers as explained 
previously was used. The index numbers ranged from 1.09 to 2.68.- The 
first 60 duties received index numbers of less than 2.00, indicating 
Seventh-day Adventist elementar-y principals perform most of their 
administrative dut·ies alone. Six of the dut·ies ranked one to ten 
dealt with Supervision of Teaching, Instruction and Curriculum. Most 
of the dut·ies indexed 2.00 to 2.68 were in the area of records, filing 
and clerical work. 
The questionnaire also requested the principals to rank the 
duties as "heavy," "average" and "light" to the extent these duties 
added to their personal work load. Values of 1, 2 and 3 were applied 
to the ranks of "heavy," "average" and "1 ight" respect·ively. Aga·in 
the same method of achieving index numbers was used as previously 
explained. The index numbersofthe 82 duties ranged from 1.90 to 
2.75. The index number of 2.00 was arrived at the fifth rank, which 
indicates the principals had f"ive duties they considered heavy per-
sonal burdens on their work load. The duties in ranks one to five 
covered areas of student discipline, school maintenance, supervision, 
school finance and local church leadership. 
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The average Seventh-day Adventist elementary principal re-
ported a teaching load of 20.07 hours per week. The teaching loads 
varied from zero to more than 30 hours. Table 40 shows the average 
teaching load for principals in large schools as 3.2 hours, while 
principals of small schools taught 28.66 hours per week. This repre-
sents a full teaching day with no time off for administrative duties. 
Principals in Southern California Conference indicated the lightest 
average teaching load of 15.07 hours and teachers in Hawaii the 
heaviest teaching load of 26.2 hours. 
The average Seventh-day Adventist elementary principal is not 
totally successful in maintaining regular office hours for teachers, 
students or parents. The data of Table 41 indicate 70 per cent of 
the principals keep regular hours for student counseling, 51 per cent 
have regular hours for teacher confer·ences and 65 per cent for parent 
conferences. Principals in Southern California indic.ated 100 per cent 
were able to maintain regular office hours for students and parents, 
and 87 per cent could keep regular time for teacher conferences. It 
is also significant to note that principals with lighter teaching 
loads were less successful in maintaining regular hours for confer-
ences than were principals with h~avier teaching loads. 
All principals surveyed indicated they worked some Sundays 
each month. The average for the total group was 1.88 hours per Sun-
day, 3.64 Sundays each month. The principals worked an average of 
6.85 Sunday hours each month. 
The princ·ipals were requested to indicate the number of hou1·s 
per week they spent in carrying out their professional duties and 
I 
responsibilities. The average for the total group was 31.62 hours 
each week. The range of reporting varied from 24.63 to 43.60 among 
the various conferences and from 23.48 to 56.90 among enrollment 
size groups. Principals of·large schools reported an average work 
week of 56.90 hours. This is 25.28 above the average work week for 
the total group of principals. 
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Table 44 indicates the principals' responses to actual and 
optimum time they spend on the vadous duties and responsibilities 
each week. Six of the 11 duties take more time than what principals 
indicated would be optimum. Four duties were given less than optimum 
time. Principals indicated they were able to give optimum time to 
pupil guidance and counseling. The principals indicated as the prin-
cip"le cause of theil' not making optimum use of their time, the heavy 
teaching load they carried along with the administrative responsibili-
ties. Insufficient c·lerical and supervisory assistance \'las the second 
cause keeping principals from optimum performance of time and duties. 
Q[linions and Suggestions 
Table 47 indicates the principal's choice of three of 20 given 
reasons or conditions that could influence him to leave the princi~ 
pal's work. Ranks of one to 14 were given to each cause or condition 
in relation to the number of times the cause was picked as one of the 
three choices given. The condition of Rank 1 was that of a heavy 
teaching load, and Rank 2 1>1as that of total work load being too great. 
This is the third time in this study in which principals indicated 
that heavy teaching loads with administrative duties constituted a 
heavy work load for the principal. 
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Principals were also asked their opinion on the requirements 
of credentialing the administrator. Opinions regarding the adequacy 
of credential requirements ranged from 40 to 80 per cent among the 
conferences. The tota 1 group average vi ewing the requ i re1ilents as 
adequate was 59.8 per cent. Thirty--one per cent of the principals in 
Southeastern California Conference felt the requiloements for the 
administrative credential to be inadequate. Principals were also 
asked their opinion as to why they would continue in the position of 
Seventh-day Adventist elementary principal. The two most often cited 
reasons for continuing were that the principalsenjoyed the challenging 
work of elementary adminis ration, and they enjoyed the opportunity 
and satisfaction that comes through this avenue of Christian service 
for their fellow man. 
The principals indicated that more on-the-job training and 
in-service could help relieve the frustrations of the teaching prin-
cipal. It was· suggested that more on how to handle the dual role of 
teacher and principal should be emphasized in college and graduate 
training. It was also the opinion of several principals that course 
work in human relations skills should be added to teacher education 
curriculum. The breakdown of parent-teacher and student-teacher re-
lationships could be avoided through more and better training in this 
critical area. 
Administrative internships 1~ere cited as a hands-on approach 
that would help principals to really know and understand what educa-
tional administration is all about and bring them to an earlier 
decision as to whether they really desired to take up a career as an 
elementary school administrator. 
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Conclusions 
1. The typical Seventh-day Adventist elementary school 
administrator is a·product of the Seventh~day Adventist educational 
system. The majority of principals have been educated in the Seventh-
day Auventist school system from elementary school through five years 
of college. 
2. The level of professional training is evidenced by the 
fact that 44 per cent achieved !~asters degrees. However, 24 per cent 
hold valid administrative credentials, indicating that emphasis needs 
to be placed ·on this requirement. 
3. Professional courses related to Supervision of Instruction 
and Curriculum were ranked 1vith the top ten courses most helpful to 
principals. Courses ranking 1, 2 and 3 were Legal Aspects, Public and 
Community Relations and School Finance. This ind·icated a strong 
emphasis on legal and financial operation of the school to be of im-
portance to the principals. 
4. The majority of the principals attained their first prin-
cipa"lship before 30 years of age and less than 10 per cent after the 
age of 40. This indicated that an early decision on the part of the 
educator plann·ing on a career in administration would increase the 
opportunity of succeeding in that goal. This indicated that a deci-
sion to enter the administrative area should be made not later than 
the fifth year of teaching. 
5. A small number of principals belonged to community clubs 
or participated actively in community organizations. This data would 
indicate the principal is not spending excessive time away from the 
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school and work. Also there is indication that strong community 
relations and public relations could be developed thl'ough this area. 
6. The data show a strong relationship between the position 
of the principal and church leadership with the majority cif principals 
holding one or more leadership positions in their local church con-
gregation. 
7. Seventh-day Adventist elemental'Y principals are not 
actively involved in professional Ol'ganizations either through member-
ship or participatory activities. !~ore participation would enhance 
the professional status of the position. 
8. The findings indicate a high percentage of principals in-
volved in professional growth activities, mainly in the activities of 
Seventh··day Adventist institutions and the talcing of professional 
course work. This could justify the lack of participation in profes-
sional and community Ol'ganizations. Participation in professional 
growth activities outside of the church-related system would give 
principals a broader scope of educational innovations in our country's 
educational thrust. 
9. The data related to the principals' authority indicate 
that principals rely too heavily on the local board members, specifi-
cally the chairperson of the board. There was indication that the 
superintendent's office does not have the authority it should. Prin-
cipals in general did not cite the superintendent's office as the 
chief source of backing for their initiative and judgments as their 
positions demand they should be relying heavily on the local board in 




10. The lack of administrative degrees and credentials could 
be the cause of the problems listed in conclusion number eight. 
11. Three of the tables indicated that the principal's work load 
needs adjusting in relation to the teaching load and administrative 
responsibilities. The weight of both aspects and total hours needed 
to do an adequate job were felt to be out of balance by the majority 
of teaching principals. 
12. The opinion section of the questionnaire indicated a need 
for more training in the area of human relations. This is further 
emphasized by the fact that principals ranked student discipline as 
the number one heavy responsibility and holding conferences with 
teachers and parents as the hardest duties they do alone. 
13. Conditions causing principals to quit their work are 
(a) too great a wor·k load, (b) insufficient supervisory assistants, 
and (c) failure of the board to treat the principal as a professional 
in a position of importance. These conditions could be eliminated 
(at least in part) through clearly defined role positions established 
by the superintendent's office. 
14. The professional activity Seventh-day Adventist elemen-
tary principals show the least interest in is the publishing of pro-
fessional articles. The fact that professional writing is neglected 
may be due to the excessive work "loads carried by most rwinc·ipals. 
Recommendations 
1. The principals upgrade their professional position by 
(a) taking graduate and professional course work to complete Nasters 
degrees, (b) completing requirements for Seventh-day Adventist 
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admin·istrator credentials, (c) working \~ith the superintendent's 
office and looking to that office and the principal's own initiative 
and judgment for authority in the decision-making processes. 
2. The principals take a more active part in memberships and 
activities of professional and community organizations. This involve-
ment will assist in upgrading the professional position of the prin-
cipal as well as keeping principals in contact with the new_and 
creative methods of school adm·inistration. 
3. The superintendents encourage mol'e participation in re-
seal'ch and professional writing on the part of the principals. Crea-
tive research and writing will help to upgrade and improve the 
educational process of the school system and add emphasis to the 
professionalism of the principal. 
4. The superintendent's office clearly define the duties and 
responsibilities of the position of principal for various sizes of 
schools. 
5. The principals give more time to the profess·ional aspects 
of their job such as supervision of instruction and curriculum, child 
guidance, teacher evaluation and conferences. 
6. The Educationa·l Office of the Pacific Southwest Region of 
Seventh-day Adventist churches prepares ·information defining the ro 1 e 
of 'local school board chairman and school board members. Included in 
this information should be a definition of the relationship and func-
tion of the offices of superintendent, principal and school board 
chaiman. 
7. The office of the superintendent recommend that school 
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boards provide minimum clerical assistance for the principals of 
various s-izes of schb.ols. This will allow principals the time needed 
to carry out the professional duties of their offices. 
8. The regional office of education or the superintendent's 
office provide in-service programs for principals in the areas of 
human and personal relations, child guidance and supervision of in-
struction and curriculum. 
9. The principals give careful study to their use of time and 
pi'OVide for hours to counsel students, teachers and parents. 
10. The principals make concentrated effort to eliminate or 
reduce Sunday work time to an emergency situation only. Data show 
that principals work in excess of 50 hours per week and are also in-
volved in church activities on Saturdays. Eliminating Sunday work 
would allow for family, recreation and ·Je·isure time. 
ll. Further study and attention should be directed to the 
development of. responsibilities, policies and procedures related to 
the elementary pl'incipal, including the areas of decisions that can 
be made by the principal and relationship to the supedntendent and 
board. 
12. The preparatory programs for administrators i.n the SDA 
universities should give greater emphasis to field experience and be 
periodically reviewed so as to provide the best programs possible. 
Programs should be related to the small-school principal as well as 
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Thank you for taking time to fill out this survey questionnaire. The 
approximate time it will take win be from 30 to 45 minutes. All 
data will be used for statistical purposes only, and all persons will 
remain anonymous. 
LOCAL CONFERENCE 




4 TOTAL =:: 
I. PROFESSIONAL STATUS 
1. Do you arJm·inister secondary gro.des also? __ 
If so, indicate enrollment: 
Gr. 9 ____ , Gr. 10 __ , Gr. 11 ___ , Gr. 12 
2. In a practical sense--who/what do you feel most "Backs Up" 
your author"lty as a pri nci pa"J? 
Local Conference Superintendent 
Education Code 
Union Education Secretary 
SDA Principal's Handbook 
Previous Board Decision 
Written in Minutes 
Board Cha ·i rman 
Finance Committee 
Your own Initiative or Judgment 
Other -------· 
3. The total number of employees you adm·inister 
Elementary employees ___ Secondary employ.,-ee_s ____ _ 
4. Are you the only member of the board that administers or 
executes board decisions and/or pol icy? __ 
yes no 
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5. Which of the follow·ing professional organiza.tions are you 
a member and which do you participate by giving time to 
their activities: 
Nat'l. Education Assoc. 
Nat'l. Assoc. of Secondary School 
Principals 
State Teachers Assoc. 
State Assoc. of Secondary School Pl'in. 
American Assoc. of School Admin-
; strators 
Assoc. for Supervision & Curriculum 
Development 
State Assoc. of School Administrators 
Phi DeHa Kappa 
SDA Education Organizations: 
Others 
Member Participate 
6. Check the professional activities in which you have parti-
cipated during the past five school year·s (1972-77). 
Attended national public institutes 
Attended SDA institutes 
Taken professional courses 
Published an article 
Given educational talks to civic organizations 
Taken part in research in your school 
Pursued research in some educational institution 
as a part of formal study 
Participated in special conferences or workshops 
Broadened experience through summer travel 
Others 
I I. PERSONAL INFORMATION 
1. You began your service in education at the age of 
2. You attained your first principalship at the age of 




Marital status: Married Single 
Spouse deceased 
The number of children you have is 
Home ownership: own your home ___ , 
home provided by school 
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Divorced 
rent __ , 
7. In which of the following services, fraternal, and veteran's 
organizations are you a member: Rotary Club Kiwanis 
c·l ub Lions Club American Legion Veterans of 
Foreign Wars Others: -----------------------






cipate: Community Chest American Red Cr·oss 
Scouting Commun-ity Club 4---1-1 Clubs YMCA 
Other ·- -
Church positions you now hold: Elder 
S. S. Supt. S. S. Teacher ~tV. 




Public community actiVities: Your participation per week 
averages hours. 
Religious background: 
Years as member of the SDA church 
Years as a SDA academy student 
Years in SDA elementary schools 
Years as a SDA college student 
Ordained minister Yes No __ 
Licensed minister Yes-- No ---
Before being asked to be a principal, did you plan to be or 
have aspirations to be an elementary school principal? ___ _ 
Whatposition did you hold immediately prior to your first 
elementary principalship? ---------------
II I. PROFESS! ONAL PREPARATION 





2. Please check in Column A the professional graduate educa-
tional subjects listed below which you completed either be-
fore or after entering your first principalship. 
In Column B circle the number which shows the nearest value 
of the courses to you as an elementary pr·incipal. The fol-
lowing scale gives a numerical basis for this evaluation: 
(1) Very Helpful (2) Helpful (3) Slightly Helpful 
History of SDA Educat·ion 





Principles of Education Administration -~ 
Secondary School Administration 
Organization and Admin. of Public Ed. 
Administration of City School System 
State and County School Administration __ 
Public and Community Relations 
Legal Aspects of Pub·! ic School Admin. 
School Finance & Business Admin. 
Supervision of Instruction & Currie. 
School Plant Planning 
Elementary School Curriculum 
Elementary School Administra"Uon 
Early Childhood Education 
Program Planning & Evaluating 





1 2 3 
l 2 3 
l 2 3 
1 2 3 
l 2 3 
l 2 3 
1 2 3 
l 2 3 
l 2 3 
l 2 3 
1 2 3 
i 2 3 
1 2 3 
1 2 3 
1 2 3 
1 2 3 
1 2 3 
1 2 3 
Bachelors Degr·ee ___ l~ajor fields---· Minor ___ _ 
School /Htended ___ ,.. 
Mastet·s Degree l~ajor fields Minor 
School Attended ----
Ed. D. Ph.D _---Maj orflel ds -·--------Mfnor------
Schoo1Attended Minor ---· 
Semester hours beyond last degree ear-ned 
Major fields _____ Minor ____ _ 
IV. PROFESSIONAL EXPERIENCE 




Junior Academy principal 
Senior Academy principal 
Academy dean 





2. Number of years of public school experience as: 
Elementary teacher 
Junior High teacher 
High School teacher 
Junior High principal 




¥. DUTIES AND USE OF TIME 
This section of duties listed are suggestive of those performed 
by the principal or delegated by him to members of the staff and 
others. It is assumed that the principal of the school has 
ultimate responsibility for the functions listed. The purpose 
of this section is to determine: 
A, The extent you nersonallv oerform the duties listed, 
B. The extent the duties add to your responsibilities. 
Directions 
Column A. Place a check in the space under "Delegate," "Share," 
or "Alone" which best represents the extent that you 
personally perform the listed duty: 
(a) If you ~elegate. the complete performance of this 
duty, check space under "Delegate." 
(b) 
(c) 
If you share the performance of this duty wah 
another-s'taff member, check undeJ' "Share." 
If the duty is performed by you alone, check 
under "Alone." 
Column B. Each duty checked in Column A must also be given a 
rating in Column B that best represents the extent 
that the duties add to your responsibilities. (Rat-
ing refers to thepl anning, performance and/or super-
vising involved in carrying out a duty.) 
MARK THROUGH ANY DUTY THAT DOES NOT APPLY TO YOUR SCHOOL. 
SUPERVISION AND IMPROVEI•1ENT OF INSTRUCTION 
1. Supervise classroom 
instruction 
2. Conduct faculty meetings 
3. Plan testing programs 










ea::D'_ age L' ht 1 gt 
--
5. Direct in-ser~ice training 
programs 
6. Orientation of new teachers 
7. Hold individual conferences 
with teachers 
8. Arrange for teachers to 
visit other schools 
9. Establish and coordinate 
uniform marking system 
10. Teach demonstration lessons 
11. Develop an educational 
ph i1 osophy 
12. Participate in construction 
and revision of the curri-
culum 
13. Select textbooks, library 
books, teaching aids and 
supplies 
14. Make and adjust the daily 
schedu·l e 
15. Direct the use of community 
resources in the curriculum 
16. Confer with ·local county 
and state supervisors in 
regard to changes and 
improvements in the curri-
culum 
PUPIL GUIDANCE & ACCOUNTING 
17. llirect pupil registration 
18. Handle routine discipline 
cases such as truancy, 
skipping classes, school 
disturbance, etc. 
19. Assign punishments includ-
ing after-school detention 
20. Handle major discipline 
cases which may lead to 
expulsion 
21. Suspend students from 
schoo 1 
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Column A Column B 
Check One Check One 
De 1 e- Aver-
gate 
11 
HeavycTI Alone Share 
l I 
. 
22. Approve and verify execuses 
for absences 
23. Approve pupil's leaving 
grounds during school hours 
24. Counsel individual students 
in matters of educational 
and vocational guidance 
25. Confer with parents of stu-
dents needing adjustment 
26. S~pervi se fire dri n s and 
safety activities 
27. Supervise assembly programs 
28. Supervise student body at 
athletic events, picnics 
and social activities 
29. Direct class organizations 
and student clubs 
30. Direct extracurricular 
activities 
31. Admin·ister a functioning 
cumulative pupil record 
system 
32. Provide classes for differ-
ence in ability 
33. Supervise student spiritual 
activities 
34. Notify parents of suspen-
sions 
PERSONNEL ADMINISTRATION 
35. Secure and supervise sub-
stitute teachers 
36. Supervise and coord·inate 
the work of members of the 
professional staff 
37. Make assignment of duties 
to teachers 
38. Sit in on conferences be-









Heavv aqe h L 1 ql t 
.. , 
-
39. Hire and supervise janitors, 
bus drivers and engineers 
40. Provide spiritual leadership 
for staff 
SCHOOL PLANT MANAGEt•1ENT 
41. Make plans for the effective 
use of the school building 
42. Supervise custod·ial service 
43. Administer use of supplies 
and equipment 
44. Supervise the use of build-
ings for entertainments 
45. Supervise management of 
cafeteria 
46. Determine the transporta-
tion routes and schedules 
of buses 
47. Supervise the maintenance 
of the school bu·ildings 
and equipment 
48. Supervise care of grounds 
49. Supervise construction of 
new buildings 
FINANCIAL ADMINISTRATION 
50. Prepare the annual budget 
51. Make cost studies 
52. Audit accounts 
53. Serve as purchasing agent 
for the school 
54. Prepare state aid applica-
tions 
55. Admin·ister auxiliary 
school accounts 
















Heavy aqe L i qht 
- ~~~~--~-
--- --
57. Deal with fire and 
casualty insurance 
58. Organize a financial system 
59. Train personnel to keep 
financial records 
60. Keep building fund accounts 
GENERAL PLANNING AND CLERICAL 
DUTIES 
61. Plan and direct commencement 
activities 
62. Plan for special events sue 
as American Educational 
Week, Book Week, Health Day 
h 
etc. 
63. Requisition equipment and 
supplies 
64. Check and distribute 
supp ·1 i es 
65. Answer telephone 
66. Handle and distribute daily 
mail 
67. Handle daily attendance 
forms 
68. Typ·i ng 
69. Mimeographing and duplicat-
ing 
70. Filing 
71. Keep l'ecords of students' 
absences and tardinesses 
72. Prepare transfer data and 
transcripts for students 
73. Sign for repairs and 
supplies 
' 
74. ~lake and file annual report 
with school officials 















RELATIONS \JITH THE 801\RU 
AND PUBLIC 
76. Act as Secretary for the 
Board of Trustees 
77. Prepare the agenda for 
school board meetings 
78. Conduct community surveys 








Alone Share gate Heavy age Light 
80. Preparation of annual 
report ---1--t---+ 
81. Local church leadersh·ip 
82. Student recruitment . 
83. 
84. 
In what manner are your duties defined? 
Generally __ , Vaguely __ , Other 
Carefully __ , 
Are you successful in keeping regular offlce hours for conferring 
1vith pupi"ls? Yes no __ , teachers? Yes no __ , 
Patrons? Yes no 
85. How many hours per week do you teach? ; supervise study 
halls? ; devote to all your professional duties and respon-
s i b i 1 it i es? 
86. If you are at school on Sunday, please indicate the approximate 
number of hours per month __ ; hours per Sunday __ . 
87. Please indicate: classes begin a.m.; time of dismissal 
p.m.; time you arrive at school a.m.; time you usually leave 
school __ p.m. 










Director of Guidance 
Secretary (part-time) 
89. In cons·idering the actual total amount of time during an average 
week that you devote to all the functions listed below, please 
indicate: ( l) the per cent of time you devote to each function; 
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and (2) the per cent of time you consider the optimum amount 
to be devoted by you to these functions in your school. 
FUNCTIONS 
Classroom teaching 
Supervision and improvement of 
instruction 
Pupil guidance and counseling 
Personnel adm-inistration and staff 
election 
F-inancial Administration 
Administration of co-curricular 
activities 
Relations with the board and -public 
Teaching 
School plant management 
Student discipline 
Student recruitment 
VI. OPINION SECTION 
DISTRIBUTION OF TIME 
Actua-l 
___ .% 
Opt i mun~ 
__ __,% 
All data are to be kept confidential and used for statistical 
purposes only. 
1. In view of the scope of your duties do you consider there-
quirements for the Elementary School Administration Credential 
adequate __ excessive __ - inadequate __ ? 
2. Which of the following conditions prevent you from attaining 
the optimum use of time or retard you from raising your posi-
tion to the professional level indicated by your duties? 
Choose three in order of importance (1, 2, 3). 
Insufficient clerical assist-
ance 
Pressure from the board or a 
member of the board 
Lack of administrative and 
supervisory assistants 
Lack of freedom to delegate 
to teachers the performance 
of duties other than those 
connected with classroom 
teaching 




Pressure from an in-
fluential parent or 
const-Ituent 
Lack of recognition by 
board or chairman of 
definite responsibili-
ties of the principal 
in administering board 
policy 
Community pressure to 
participate in meetings 
and act-ivities 
Lack of capable help to 
supervise study hall, 
library, luncht"oom 
Failure of the board to 
treat the principal as to 
cause teachers, pupils, and 
patrons to feel that he is 
capable and holds an im-
portant position 
Classroom teaching load 
along with administrative 
duties 
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3. If you are now serving as a principal, which of the following 
problems could influence you to leave principal's work? 
Indicate three under major reason and three under minor 
reason in Otder of importance rr-:- 2, 3). ---
a. Ini ti ati ve circumscribed 
b. Lack of status compared to other 
workers 
c. Health or age problems 
d. Business operation overshadows 
scholastic needs 
e. Personal or fam-ily reasons 
f. Public relations 
g. Relationships with the board 
h. ____Relationships with the faculty-
;, Over-all load too heavy for 
efficiency of operation 
j. Relationships with parents 
k. Lack of adequate preparat-ion for 
the position 
1. Certification and/or accredi-
tation problems · 
m. Locating qualified teachers 
n. School finance problems 
o. Supervision of instruction 
p. Record keeping, reports, and 
paper work 
q. Student discipline problems 
r. Maintenance of the physical plant 









t. Supervision of extracurr-icular 
activities 
u. Rec1·uiting of students 







4. What factor or factors influence you to continue to serve as 
principal? 
---------------------------------------------------
Kindly take t·ime to make any suggestions you have for improving 
the role and responsibilities of the principalship in elementary 
schools. Your suggest·ions will be very valuable to this study. 
--------------------
Please list in order of importance the education and/or experience 
that has helped you the most ·in your duties as principal. 
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Please return completed questionnaire in the attached self-addressed 
stamped envelope. 
APPENDIX B 
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OFFICE OF EDUCI\110N 
Superintendent of Schools 
l~arch 15, 1978 
Don Sahly, Principal 
Lodi S.D.i\, Elementary School 
1001 South Garfield Street 
Lodi, CA 95240 
Dear Don: 
/':. ,, ·. : _:\, 
SPIRITUAL 
We 1vould be more than happy to give you a covering letter 1•1hich you 
will find enclosed to assist you in the distribution of your question-
naire to several of the principals in our conference, 
He 1vish you success and the Lord's blessing on your resear·ch as you 
further· you\' (lraduate work. 
I would like to request a copy of this questionnaire be sent to my 
office to keep us a1·1are of your program. This, of course, 1·1ould be 
the same survey that you 1·1ill make available. to our principals. 
Thank you for your cooperation. 
jj 
Encl. 
0707 MAGNOLIA AVENUE • HIVERSIDE, CALIFORNIA 92503 • (714) 689-1350 
tfti'!J 
~entral 
({!'lEI 1 . f . 
~a l ·orrua. 
arm 
~on.f'eren.oe 
March 21, 1978 
Elementary Principals 
1691 Thr. Alumcda, P. 0. Uox 580, 
San Jt>~IJ, Cdifnrnia 95106 
I' hone 408-297·1584 
Central California Conference 
Dear Brethren: 
You w·ill find enclosed a copy of a survey that Don Sahly, principal 
of J. .. 0d:L Elementary School, is using to complete his doctoral disser-
tation. l. trust you will do him the cou-rtesy of responding to this 
at y0ur early convenience. 
Cordlally yours, 
n "7/ ?q . t7 :./1;-o<...£ib--,..,;.;c;,;r., 
J. H. ·Lantry 








NORTH ERN CALl FORI'-! lA CO 1'-l FERENCE 
Ob gmJCnLit-do~ u~ducmLdg 
···,·,, P.O. BOX 23165 PLEASANT HILL. CA. 94523 14151 687-1300 
., . 
DEPAf-ITMENT OF EDUCATION . 
l.JaF"Jl 10, 1978. 
TO: EJ.enent.:ary Principals of NoTthern Calif. Con£. 
Dear colleagues: 
!J:Jn Sahly, pi'3.ncipal of our Lodi Elementa1:y School is engaged 
in a research proy"ect concerning the professional position of 
t.he elem::mtary school principa.ls in tln~ Pacific un_ion Conference. 
Ne have 9.i ven him permission to' contact you. Please give him 
your t.,.""'mplete cooperatJ:on. .T' m sure he would be happy to share 
-tho resv.lts of his study with you. 
Sinca:cely youl'S, 
Robert J1eac1 
Supel·intendent of Sdwols 
RM:map 
2300 NOBSE DRIVE:· Pl.f:ASANT HlLL,CALIFOF\NlA 845?.3 
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NEVADA- UTAH CONFERENCE of SEVENTH DAY ADVENTISTS 
1095 E .. Tilylor Str<'e\ • P.O. Oo>: 107.20 • Bcno, Nevada 88510 • 1702) 322-6[129 
tlarch 16, 1978 
Princirals 
Nevada·- Utah Conference of SDA 
Dear Principals: 
Mr. Don Sahly the principal of Lod"l SDA Elementary School is 1'/0l'king 
on his dissertation fot· his Doctorate of Education degt·ce. 
He l·tould certainly appt·eciate the cooperation you might lend by filling 
out his quest'1 anna i t·e to the best of your abi 1 i ty. 
Thank you for your help. 
Vel~y s·incere1y, 
a7v/a;&(~,afl~ 
Ronald H. Cht·istensen 
Superintendent of Schools 
RlvC/eb 
·'~', .. ,..._.,, ~· ,.; .. 
March 29, 1978 
ARIZONA PRINCIPALS 
ARIZONA CONFERENCE 
J)ear Arizona Principals: 
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Arizona conference of seventh·dav Adventists 
322 NOflTH 44th SlflE:ET'" f'.O OOX 21147 - PHOENIX, AfliZOr~A 85036 • (GO~) 244·9851 
HT. Don Sahly, principal of tho Lodi Seventh-day AdvenU st Elemen-
tary School is in tJ1e process of writi11g a dissertation at the 
University of Pacific at Stockton, California. He has been grant-
ed our permission to COJltact the ele1ncntaty principals here in 
Arizona in connection witl1 tJ1is dissertation. Any help a11d coop-
eration that you can give him will be appreciated. 
Very sincerely yours, 
E. D. Clifford, SuperiJJtendent 
OFFICE OF EDUCATION 
EDC: fl 
CCfdo:wa[LaVt \.)JUgg[o!rt OD .9mJ~i1tll-do:~ cAdvenUgtg 






Narch 22, 1978 
Mr. Don Sably, Principal 
Lodi Seventh-day Adventist 
.Elcmentc.1ry School 
1001 South Gnrfield Street 
LOdt, California 95240 
Dear Don; 
r1ant to ·thank you for sencHng me a copy of your questionnaire. I am sorry I 
don't. have a lot of time t.o spend going over it right now, but it looks quite 
adequate. I don't have any ~pecific rcconune,ndations or chungm:; to su9gest to 
you. 
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'l'his letter :i.s to give you my official okay to send this material to the prin-
cipals in our field and to notify you that I \,•ill be sending a letter out to 
them inviting them to coopE:rate v1ith your p:coject. 
~lost of our schools are small schools v.'ith simply a tE·<lching principal since 
most. of our schools on the neighboring islands are hlo-teacher schools. The 
principals that would be of help to you in your survey would be Mr. Ross Hiatt, 
principal of Ilcl\vaiian Hission Elementary School; l·tr. Emil Seibel, principal of 
Kailua Hi.ssion School; and, of course, the princival of Hav;aiian Hission l\cademy, 
Mr. RObert Atkins. 
We do \dsh you the best ond success in you1· p:t:ojcct. I would appreciate .:t copy 




1\_01-: f ' V' . ~-- -·iY-zi'-'"' .,_ 
Ron Bre.Lngan 
Supc~rintcnclcnt of :..ducation 
. Ha\'laiian Mission of SDl\ 
rtp 
OFFICE OF EDUCI\ TION 
TO: Selected Princi¢als 
Southeastern California Conference 
FROH: 1·/al"lacc D. t·linder, Superintendent 
Office of Education 
SUBJECT: Survey fol' graduate \'IOJ'k for· 1·11'. Don Sahly 
Dear Principal: 
In harmony 1-1ith OUl' policies; I 1·:ould like to encourage each one of 
you thot receive this letter to cooperate 11ith Don in his reseurch to 
complete his graduute work and dissertat'ion. 
We knol'l that t11is vlill take. so1ae time. HmleVCJ', the benefits of this 
research \·:ill be shal~ed Hith us, and also} of course) \·te are helping 
one of OUI' fen01' principals here in the Pacific Union. 




070'1 MAGNOLIA AVf:NliE • fliVEflSIDE, C/ll.II'OI11-JI,\ 92503 • (7H) GOD-1350 
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O[jhT of l:ilucation 
1535 EAST CHEVY CHASE DHIVE, P.O. BOX 9G9. GLENDALE, CAUFOnt~IA 91209 TELEPHONE: {213) 240·6250 (2\3) 245·1876 
March 16, 1978 
El omenta ry Schoo 1 Pri nci pa 1 s 
Dear Colleagues: 
Mr. Don Sahly is in the process of completing a doctoral degree at 
the University of the Pacific in Stockton. The topic of his 
research for his clissettation vtill be on the Professional Position 
of the Elementary School Ptincipal in the Pacific Union Conference. 
He will be sending you a questionnoire in the near future and I 
urge you to co1rplete the qoestionnaite and retum it to him as soon 
as possible. 
I beneve that Don's reseatch 1vill be of value to us throughout our 
conference. Thank you for· your coopel'ation IVith him. 
Sincerely youts, 
P. E. Plummer 
Supe,-·i ntendent of Schoo 1 s 
200 
NEVADA- UTJ\1-1 CDNFEfiHJCE of SEVENTH-DAY ADVENTISTS 
11arch 16, 1978 
Mr. Don Sahly, Principal 
F.odi SD/1 Flementary School 
1001 South Garfield Street 
Lodi, California 95240 
Deal' Don: 
1005 E. Til)'lN Str.:ct • P.O. llox 10730 • fleno, Ncvtda !.:!1510 • l702) 3:?2.092::1 
You may ce1·tainly ha9e my permission to send questionnai1·es to those princi-
pals in our conference vtho could be a help to you. knov1 hDvt impol~tant it 
is to have a good number of returns 1;he;1 you send out a questionnaire. 
l ~rill be happy to enclose a covering letter l'lhich you may feel free to copy 
and send along to our principals. 
Good ·ruck as you >~ork on this very, very important part of your program. 
Very since:ely, . / 
6c~nu::,;>~ )o:;~z:_"",·""-
Rona 1 d H. Chl'i s ten sen 




I, ·--.·- Arizona conference of seventh-dav Adl!entists ...... <' ' 
:·, __ ,·,~-... ~---.,-, .. · 
~ts;;;_.·:_:,. ;;~:~:.,_:~.;'!~--"~· :·. _~, 322 NOr\TI-t 4~1h 51fl[f T • f'.O. BOX 21 H7 • PHOENIX, ARIZONA 85036 • 1&02] 2~H1~51 
,\_ ,, 
March 29, 1978 
Don Sahly 
Lodi Seventh-day Adventist Elementary School 
1001 S, Garfield Street 
Lodi, Californio 95240 
Dear Hr. Sahly: 
We are happy to cooperate 1vi th you in your program of 1n·i ting <1 
dissertation for the University of Pacific at Stockt.on, Califor.nia. 
You ltave our pcrmj_ssioll to contact our principals. Be advised · 
of course~ that all of our principals are tea.ching principals. 
They carry their principals rcq)onsibilitios in acldition to teach-
ing two grades. 
Very sincerely yours, 
E. D. Clifford, Superintendent 




Office of /;(/ucatiol! 
1535 EAST CHEVY CHASE Df-l!VF., P.O. llOX %\1, GLENDALE, CAUf'ORNIA 81209 TELEPHONE: (213) 240-6250 (213} 245-!876 
March 16, 1978 
Mr. Don Sahly, Principal 
Lodi Seventh-day Adventist Elementary School 
1001 South Garfield Street 
Lodi, CA 95240 
Dear Don: 
I am very pleased to enclose a covering lettel' wh·ich you requested 
that you may send to our principals requesUng their cooperation 
with your study. 
I am saddened to 'learn, Don, that you are leaving the team of 
educators in the Pacific Union. l·le were hoping that you v1ould stay 
by and add to Vue profess·ionalism of educutors in this great union. 
Best wishes to you as you complete your degl'ee and move on to Andrews. 
Sincerely yours, 
~J 
P. E. Plummer 
Superintendent of Schools 
tir-~ 
~entra.l 
11011 l'f . 
~a. l ·ornJ.a. 
Con.f'e:r.en.oe 
March 21, 1978 
1691 The Alameda, P, 0. llo11 580, 
San l o~e. C~!iforni<~ 9 S I 06 
Phone -108·297·1584 
Mr. Don Sahly, Principal 
Lodi Elementary SDA School 
1001 South Garfield Street 
Lodi, California 952!•0 
Dear Don: 
Your request to survey smne of our elementary school principals is 
certainly \·lith in reason. I \.Jill be happy to cooperate 'i.~i th you 
and encourage my men to assist you in your dissertation su1:vey. 
You are free to copy the enclosed letter for supportive reasons in 
your endeavors. 
Cordially yours, 
a ../~L. ~~.,;;:?.z:;;, iT' . - (I 
J. H. Lantry 















SALARY SCI\LE··-FULL-TIME ELEMENTARY 
AND SECONDARY TEACHERS--1979-80 














The maximum 12-month salary level for tE,achel's includes the 

























SALARY SCALE--ELEI1ENTARY AND SECONDARY CRr:DENTIALED 
AND CLASSIFIED ADt~INISTRA TIVE PERSONNEL--1979-80 

















Maximum Salary Rates Maximum Salary Rates 
with Budget 
Cr·edent i a 1 Credential 
Admin. 
Std. Prof. Admin. Budget Std. Prof. Admin. 
CREDENTIALED PERSONNEL 
Academy Principal 
Boarding Academy $13,788 $14,956 $15,540 $1 ,800 $15,588 $16,756 
$17,340 
Day Academy 13,788 14,956 15,540 1,500 15,288 
16,456 17,040 
Jr. Academt & Elementarx Princi~al 
Full-time principal with 7 or 
more teachers and/or with a 
minimum of 150 students 13,788 14,372 14,956 *1,200 14,988 15' 572 16' 156 
Supervisorz Principal 13,788 14,372 14,956 1,200 14,988 
15,572 16' 156 
Teaching Principal 
With 1-6 teachers including prin-
cipal (10-mo. annual salary) 12,906 13,958 Up to 720 13,626 14,678 
Vice Principal 
Administrative scale (12-mo.) 13,788 14,372 14,956 450 14,238 14,822 15,406 
Teacher scale (10-month) 12 '906 13,958 450 13,356 14' 408 
*A junior academy or elementary principal serving a school with 250 students or more may receive an 
annual administrative budget of $1,500. 
N 
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